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Dear Grade R teacher

Your Grade R Resource Kit, 2015 contains:

e 20 themed POSTERS;

* TwoBigBook STORYBOOKS
contcining |2 theme -linked stories;

* This TEACHER'S GUIDE, packed
with Procticc| classroom ideas and

more;

O \A/eek|3 CAPS‘o“gned
LESSON PLANS plus ASSESSMENT
ACTIVITIES for the year;

e ADVD consisting of supporting audio
lessons, songs and videos demonstr*cting
how to use these materials in Your

classroom |o|us ti|os for tecching

numeracy, |iter*ac3 and life-skill

concePts to Your GradeR learners.

HOW TO USE THIS GRADE R RESOURCE KIT 2015

The Grade R programme for Terms | to 4 is or‘gonised into 20 themes, each of which contain
enough work for two weeks. In other words, there is 4O weeks' worth of work here. You should

aim to cover five themes per term [a term being rougHH ten weeks |ong).

For each theme there is a Poster and a Big Book stora. SuPPorting worksheets and flashcards can

be found in the Rainbow Learners” Workbooks Term one, Term two, Term three and Term four.

There are also week|3 lesson P|ons for each two-week theme. These lesson P|ons will guide You on
how to use the Poster, storgbook, worksheets and flashcards. At the end of the lesson P|ons for
each theme, You will find two or more assessment tasks that You can use to evaluate your
learners’ progress. A recording sheet, in the form of a checklist or rubric, is included for You to

copy to record your observations.

83 wor‘king thr‘ough this 40 -week programme, it, will be Possib|e for your Grade R learners to
achieve all the exPected Curriculum Assessment Po|i03 (CAPS] |eor‘ning goc|s for the year.

Please note: The doi|3 lesson P|anner‘ has been clesigned so that You can use it as it is. If you on|3

want to use certain osPects of it, orif You want to P|on your doi|3 lessons Hoursehc, we encourage

You to do so.
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01 ganising your Grade © classioon

A well 'or‘gqnisecl and well-stocked classroom is importqnt for effective |ec1r‘nin9 to take P|oce.

The classroom should also be stimu|qtin9 to encourage discover‘lj and cr‘eqtivitH.

LEARNING AREAS

The Grade R classroom should be divided into

clear Leqr‘ning Areas. Learners will work at
these areas so You need to Provide seqtins and

wor‘king space.

Leqrning Areas dllow learners to deve|oP
skills inc|uc]in93

° Wor‘king indepenclent|3

° Wor‘king with others

® Decision mqking

o ResPonsibi|it3

Do not, P|ace all your eoluipment, in the |eqr‘ning areas. Rather minimise equipment, and chqnge it on
a week|3 basis. This will ensure that learners Proctise different skills and that tlwe3 don't, Set bored.
The lists below suggest the tHPes of items that You can Put. into the different Leqr‘ning Areas.

The construction area (buiHinS numer‘acg)! The creative/art area:
d Thr‘eading beads ° Cmﬁons
* Blocks * Pastels
* Puzzles ¢ Paint
° Logi shqpes A Mocle"ing c|03
* Buttons . onges
® Peglooqr‘c]s i Mopping “up cloths [for‘ spi"s)
b P|ct| clough
The |it,er‘ac3 area: * Glue
*  Wax crayons *  Wool
* Pencils * Fabric scraps
d Pqur‘s (a vqr‘ietg) ° PaPers
*  Chalk and chalkboards
° Tr‘acing pattern cards The imaginative quﬂ (funtasg) area:
* PuPPets *  Old clothes, shoes and hats
® St,org thes *  Household items such as a te|ephone, old
® Tqu recorder computer‘, Pots and pans
* Old te|ePhone * Dolls

o



Orgonising your

Crr-ade R ClGSSf‘OOI’ﬂ

The science table
This table is aimed at, encour‘aging learners to exp|or‘e, exPeriment and discover. It should be well

suited to science, maths and techno|093 concepts and Phenomenq.

The |ibr‘ar‘3 corner

The |ibr‘or‘t| corner should be we|comin9 and comfortable. If possible, P|ace a small ccr‘Pet in this
area. Oversized bean bogs or cushions make Sood sedting. A bookshelf is needed. Have a vqr‘ietﬂ of
r‘ecding materials e.qg. Picture, pop ~up, stor‘ﬂ, Poetry reference books, mqgozines and newspapers.

Chqnge the books re9u|c1r*|3 to reflect the theme You are tedching.

The theme table

This table is very imPortant as it reflects the
theme You are teaching‘ It should be ogainst a
wall and close to the where you and the learn-
ers sit, for group work. The wall should be used
for Posters, Pictur‘es and flash cards related
to the theme. Your learners will er‘\joH prepar -

ing and contributing to the table with Yyou.

Prepqring atheme table

Place a coloured table cloth on the table.
The colour of the table cloth should relate to
the theme, e.qg. blue for an ocean theme or
brown for a game “reserve theme. Create a
backdr‘op blj displaaing Poster‘s and Pictures
that relate to the theme on the wall. Make a
theme label, e.qg. ‘What sPr‘ing brings'. Place
artefacts, models and books on the table. Use
neat|3 Printed flash cards to label the items
on the table.




?/ﬁ/i{a[oimﬁ yOW Qiaole R classroom

MAKE YOUR OWN EQUIPMENT

Stocking your classroom with good oluc1|it3
equipment need not, cost, a lot, of money. On

these pages, we show You how to doit.

Sof't no-cook P|03 dough

e 2 cups se|f'rdising flour

e 2 tob|esr.>oons alum (dvci|cb|e at cl‘\emists]
e 2 tob|esr.>oons salt

e 2 tob|esr.>oons cooking il

o | cup and 2 tob|esr.>oons boi|in3 water

* [bottle food co|our‘ing

Mix and knead.

Storein P|c:stic containers

Iridescent soap bubbles

o | cup water

e 2 tob|esr.>oons |ioluid deter‘gent
o | tcb|esPoon g|3cer‘ine

* 3 teasPoon sugar

Mix together.

Chunks rainbow crayons
Little fingers benefit from using chunkﬂ cray-
ons. Don't throw away old crayons. Remove the

paper from the crayons and melt them s|ow|3

over alow heat.. Pour into metal or silicone cookie

tr‘oas or into ice cube trcas. When the wax sets
pop them out, of the traﬁs.

Puff Paint

e 2 Parts shdving cream
o | Pdrt wood (wl‘\ite] 3|ue
* Food co|ouring

Mix together and P|oce in squeeze bottles.

P 2

Finger‘ Paint

* 2 cup drﬂ starch

| cup cold water

3 cups boi|ing water

| cup soap flakes (3r‘ated Sun|ight v socP)

afew dr‘ops of oil of cloves [ovoi|ab|e

at chemists]

* food co|our‘in3

Dissolve the starch in cold water. Smooth out.

|umPs and add the boi|in8 water. Keep stir‘r'ing

until the mixture thickens (do not allow to boi”.

Glitter Paint
o | cup mixed Pcint
e 8 teospoons salt,

Mix well.

Glue

e | tecsPoon flour

e 2 teasPoons cornstarch [Mdizena]

° tedslooon alum (dvoi|ob|e at cl‘\emists]
o cup water

Mix the dr‘ﬂ ingredients and add the water
s|ow|3 while stir‘r'ing out the |umPs. Cook in a
double boiler over a low heat. Remove from

heat when the Pcste thickens and store in a

Jdr‘. Thin with water as and when You use it.



EqUiPPinS your

Crrade R c|assroom

Flanne| bOClPCI

o | |c1r‘ge str‘ong cardboard box

° Stap|es, sP|it Pins or 3|ue

* Felt

Cut the toP and bottom ﬂaps from the box. Cut the box c:|on3 one side seam to open it up.
Over‘|op the two ends to forma tricng|e as shown. StoP|e, g|ue or fasten the over|aPPin3 sides
with sP|it |oins. Cover the three sides with felt. You can magnetise one side of the flannel board
b3 inser‘ting a Piece of chicken wire between the cardboard and the felt.

Elastic board

Hammer |12l small nails at 2 cm intervals in an
[l x I gric] ontoa 2l emx 2l ecm Piece of wood.
Give learners elastic bands and let them

recreate sl'\dpe Pqtterns.

Pegboard
Cut Pocking Stﬁr‘of\oqm into squares meqsur‘ing

2| cm X 2' cm. que |2| smq” ho|es at 2 cm

intervalsinan |l x Il Sr‘id using a |on3 nail.

Use gohc tees or similar as pegs.

Counters
Bottle toPs, buttons, cotton r‘eels, acorns and

qutq shqpes make Sood counters.

Book holders
These book holders can be used to disP|03
books in the |ibr~ar~3 corner and on the theme

table. Take a wire hqnger‘ and squeeze the

wire ends so that the bottom centre pops up.
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Thr‘eading games

A couP|e of Pockets of macaroni, spray
Pcinted in four or five dif ferent, co|ours, will
Pr‘ovide enough ‘beads’ to comP|ete colour
sequencing activities. Use shoelaces or Pieces

of str‘ing cut to |engt|‘1.

Fee|3 a|Phabet letters
Cut out the 0|Phobet letter temP|otes. Use
them to make cut -out fe|t, sandpcper‘ and

P|qstic letters. Learners trace around these

with their finger‘s.

MUSICAL INSTRUMENTS

Shakers

Fill |o|qst,ic or tin containers with sqncl, rice or small stones. Seal the lid secure|3 and decorate the outside.

Bells
Make small holes using a nail through tin bottle

toPs. Thread these onto |oieces of firm wire.
|_00|o the wire to form a circle cndJoin the
ends 53 twisting. Wind electrical toPe over the
J'oint to Protect little hands from r‘ough edges.

STORING EQUIPMENT

Tambourines

Glue two or three paper |o|otes together* and
decorate. Punch holes around the outer edge
of the |o|ctes at r‘egu|or~ intervals. Thread

tin bottle tops onto round curtain r‘ings and

thread these thr‘ough the |ounc|'1eo| holes.

Have a sUstem for stor‘ing equipment. Not, on|3 will You be able to locate materials ciuick|3, but it

will also Protect them and ensure that the3 last, for many years.

Store your ecluipment in clear P|ostic containers. Squqr‘e or rectqn9u|or‘ containers such as those

that ice -cream come in are easier to stack and will save space.



Ecluiploing your

Gr0de R c|assroom

Equipment that is used re3u|qr‘|3, such as Scissors, crayons and mngzines should be in easy reach

O'F |earners.

Label each Piece of equipment. Make sure that the labels are Printed neqt|3 and that each one is

qccomloaniecl b3 aclear mqtching Picture.

SOME STORAGE IDEAS

Milk bottle containers

Wash 2 L P|astic milk bottles. Draw a cutting line
on the bottle. Use a |oc1ir‘ of scissors to cut of f
the top and front of the bottle. Store the
containers on ashelf. These are 9r‘eqt space
savers and ideal for storing beads, bottle tops
and small |oui|ding blocks.

Lockers

Each child will need a small space to store their
ersonal items such as coqts,Jcckets and bcgs.

Stacked vegetqu tr‘aﬂs make goocl storqge

as do cup hooks screwed into a Piece of skir‘ting

board drilled into the wall. Label lockers with

HOUI" |eqrners' names.

Storing learners’ artwork

A simp|e washing line attached across two

oPPosite corners of the classroom is a 9ooc|
way to store and disp|c13 artwork. Attach

artwork using Pegs.

Storing Posters

Spoce ~saving trouser hqngers are greqt for
storing Posters that are not being used. Use
clothes pegs to attach the Posters to each
rung of the hdnger‘.

Stor‘ins scissors

Make small 2 cm slits into the lid of a shoebox.
Place the lid back onto the box and slide the
scissors into each slit. Place it where learners

canreach it.

St.orins c|eanins materials for tidﬂ “up time
Have a range of c|eonin3 materials in an area
where learners can use them. A broom,
dustpcn, feather duster, rags and sponges
should always be on hand.

Waste disposcﬂ

You will also need a dustbin for waste and a
cardboard box for paper re03c|in9. A P|astic
|qunc|r‘3 basket is 9ood to store lost items of
c|othin9 in.

«



The outdoor classroom

The outdoor areais as imPortant as the indoor area. It Pr‘ovides oPPortunities for:

Have designated areas for different tHPes of activities:

A list of outdoor eciuipmenti

Gross motor ski”s, e.g. running, skiPPing
Social s|(i||s, e.g. P|03in8 cooPer‘dtive|3, conflict reso|ution, shdr‘ing

Exercise for 3ood health

A space for running

A space for c|imbing, honging and swinging
An area for Pretend P|°3

A resting area

A water P|°3 area

A scnd ared

C|imbin9 GPParatus:Jung|e gym, nets, ladders

Swinging: swings, monkeﬁ ropes, tﬂre swings
S|iding: s|ide, ramps, flattened cardboard boxes
P|03 house, |crge boxes, tunnels [cement PiPes or |c:r‘ge drums)
Sand and water play: sand pit or sand tra , bath or bcsin, tins, lastic containers, mugs, cake
Py P Y P 9
pans, funne|s, sieves, co|onders, sPoons,J'ugs, P|astic bott|es, squeeze bott|es, sponges, containers
with ho|es, straws, eqq whisks
Small P|ostic tables and chairs
JumPing: skiPPing ropes, tﬂres, tubes, old mattress
Pullin , ushing and riding: boxes, lastic crates with a rope to pull it alon ,tyres, tric c|es,
gp 9 9 P pe top g4 Y
wheelbarrows and prams
Balancing: balance beom, lanks supported b br‘icks, tyres, see -saw and stilts (ro e and tins)
9 g PP Y J P
Pretend play: traffic signs and trccks, steering wheels of old cars, hats, he|mets, adult -sized
Py 9 9
c|ot|'\es, ba s, empt boxes (cereo|, food, etc], tins, lastic containers, sun |dsses, old binoculars
9 PYY P 9
Cotcl'\ing, throwing, kicking and hitting: ba"s, bcts, bednbcgs
Bui|din3: b|ocks, boxes

Gcrdening P|c13: wctering cans, small garden forks and spddes, seeds



The outdoor

ClQSSf‘OOITI

EQUIPMENT YOU CANMAKE FOR YOUR OUTDOOR CLASSROOM

Sand and water scoops

Plastic bottles make 9reqt scoops. The
narrowed neck of the bottle will form the
handle. Cut around the base of the bottle to
remove it. Cut a U‘shqpe shqpe beginning and
ending at the cut eclge.

Balls

Crump|e sheets of newspaper into a ball.

Place it in a P|qstic bqg and secure the oPening
with an elastic band. Wind Packing the around
the loqg.

Bats
Roll a whole newspaper into a tube. Secure the ends with elastic bands. Wind Packing the q|on3
the |ength of the roll.

Bean bass
Gilue three to four sheets of newsPr‘int togetlwer. Cut into squares and staP|e three sides closed.
Fill the bqgs with tinH dried beans and stqp|e the open ends closed. Paint, the bqgs.

Bcﬂancing beam

SusPend a stur‘clﬂ P|qn|( between two bricks.
ShaPe hoPscotch

Cut |ar9e sthes from newsPrint. Set them on the ground and let, |eqrnersJumP from one sl’\qloe

to the next, naming the shqpes as theﬂ land on them.

"P|03 is the work of children.” — Grade R Practical Ideas DePartment of Education



The cjai(y P(avmei

The dc:i|3 P|cmner |‘\e|Ps Yyou P|on your |eorning activities and or‘ganise Yyour time with your learners.
It ensures that the school dald is varied and stimu|dting and also creates a sense of Pr‘edictcbihtﬂ
which makes learners feel secure in the school environment.

What the children do : What the teacher does

Learners arrive and Pcck away their bqgs. The3 Welcome learners.
3dther toget,her on acarpet or on chairssetina

circle.

Learners answer questions about any health Run a quick head-to-toe check of each child.
Birthdaﬁs Prol:>|ems ~eg. theﬂ show you their scrapes, bruises Keep a health record of any signs of illness
Register i and cuts. i observed or medication given. Refer cases that
i Weather chart i need attention.
News : :
(30 minutes) : : :
Morning circle Learners Pcr‘ticipate inthe activitﬂ you Present. Introduce new materials, ideas, songs or rhﬂmes,
£ (30 minutes) announcements, concepts or skills.
Work time Learners choose what, to do, interacting with the Provide stimu|otin3 materials and chd”enging
(40 minutes to run i materials in the |eornin3 area of their choice. i activities. Observe, interact, join in, support and
concur‘r‘ent|3 with i assist your learners.
E mall group time While the class is engage& in their work -time Present a sPecia| cct,ivit,g ~eg. working with
[40 minutes to run i activities, meet, with each group of 6—8 learners  : numbers, exPerimenting with materials or using
concurren‘dg with i at atime to engage ina quticu|qr activity you i materials and ol?jects to solve Prolo|ems.
i Work time) i have P|qnned. (You should work on the carpet or at
ia table.) :
idﬂ‘up time Learners Pack away all the materials and ecluiPment. He|P learners Pack away. :
. (10 minutes) i i

Learners wash their hands. Provide clean water, soap and towels.
: Learners eat their morning snack. Talk to learners about what thea did in work time
and prepare the classroom for the next activita.
Learners Pcr‘ticipate in music and movement Present music and movement activities. :

activities.

Outdoor P|o and TidH_UP Learners er}jog energetic, noisg, Phﬁsiccﬂ quﬂ‘ Observe and suPer‘vise learners at PIOS'
30 minutesﬁj E

i Hand washing and toilet time Learners go to the toilet then wash their hands. Supervise the routine.
0] minutes) i :

Story time Learners listen to and participate in stor‘ﬂte”ing. Engcge learners with a story. Ask questions that
[30 minutes) Tl’\eﬂ also share their own stories or talk about the encourage the learners to resPond. Allow them
work thea comP|eted durinS work time. tobe active|\Lj involved in the stora.




The Grade R Day

The Grade 7 Tay

Make sure You arrive at school before your learners do. Pr‘epqre the Learning Area tables with

the relevant materials and activities you have P|qnned for the clqﬁ.

ARRIVAL TIME [|5 -30 minutes] I

Greet learners as theg arrive. Make sure that theﬂ neqt|3 chk VOCABULARY

away their bags,\jackets,‘jer‘seﬂs and coats in their lockers. OPPORTUNITIES:
: Good morning!

Allow learners to cluiet|3 comP|et,e |ouzz|es and games, read books and Hello!

draw Pictur‘es at their tables while theﬂ wait for their friends to arrive. How are HOU?

HEALTH CHECK (IO minutes] Run a head-to-toe health check of each

learner and record any signs of illness

The Grade R teacher is charged with the

Continual comP|aints of headaches, nausea, and/or

and neg|ect.

educatlon Of‘ l‘\ls/her‘ |earners. He/She IS GlSO
r‘esPonsiHe for their emotional and Phﬁsiccﬂ Recor‘ding this information is vito”a imloortont.
well 'being while thea are in his/her care. Neg|ect and abuse are very often r‘ePected
SPend some time csking learners how theﬂ ogainst children and @ Pcttern emerges.
are. Let them show You their scrapes, Accurate recordings of your observations
bruises and P|osters. Ask them what caused could make a big difference to the welfare
the ir)jur‘H. of the learner.

Sisns to watch out, for What it may indicate What to do

° Irljuries over a Per‘iod of time Phﬂsiccﬂ abuse APP'H the fo”owing Pr‘ocedure if you suspect some

° Irljuries at various stages of hedlin form of child abuse:

e Cuts, bruises, burn marks, abrasions and fractures 1. Gather information about your suspicion

which cannot be explaine without implicating any person.
hich cannot be explained . . hout, implicating any p
: o Obvious Poin, often : 2. Document your information in a file (e.g.
i o The child does not, grow : Ne9|ect : information from the learner, information
. Weight loss from other learners and/or quents, and
° Pale and emaciated : r‘ePorts from Pcrents and educators].
e Constant vomiting and/or diarrhoea 3. Treat thisinformation as highlﬂ confidential
e Does not, reach c|eve|oPment,a| milestones within (0” information 3qthered must, be P|aced ina
normal age-range squrate file and stored in a strong ~room or

safe. This information must not be discussed
e N H H
Pain Sexual abuse : with other teachers, learners, or Por‘ents].
i o Unusudl itching of 9enita|s or anal area : : ..
: : P4 RePort your suspicions to your school
i Sexua”a transmitted diseases incioal who will h |
: e o i principal who wi contact the relevant
S leﬂcuhg S|t,t,|n9 or wc||<|ng le ol
: ' ' ' role players.
i e Regu|ar urinary infection :
i ®  Continudl irritation and/or mouth sores (the result
of forced oral sex) :
° Bedwetting Emotional abuse
Pe Soi|ing :
e

AdoPt,ed from WCED online



The Grade 7 Day

MORNING CIRCLE

This haPPens at the beginning of the school daH. All the learners 3ather on the carpet.
There are various 3r‘eetin9 songs that You can sing at this time. This will settle and focus the

learners for the CIGH.

The weather Poster
At this time You will work with the weather Poster [see Poster |O). Because HOUI” be using this
Poster c|ai|3, chsP|c13 it near the cquet at the recding level (height] of the learners.

Ask the fo"owing kinds of questionsi

* What are You weqring? Whﬂ?

*  What does the s|(3 look like? What colour
is it? What do You see in the skﬁ?

* Can You find a Picture to match
toclag’s weather?

* Can You find the word that says
hot/cold/etc.?

* What dcﬂ is it? What daH was it Hester‘claﬂ?
What dcﬂ will it be tomorrow?

* Can You find the word that says
Monclag/ Tuesolag/ etc.? R

Choose alearner to be the weatherman”odg
and com|o|ete the weather Poster using the

flash cards. Give the learner a Pointer

(stick or ruler) and let him/her ‘read’ the VOCABULARY

weather poster. - OPPORTUNITIES:
Weather Air Before
Use emersent. sentence readins strips and Climate Heat After
flash cards to make sentences: Wind Humid Next
*  What is the weather like? :
* ITtis..
° Todqg IS e e

%



The caiendar

The morning circle is also a time to look at the
calendar. A simpie desktop calendar honging

on the wall will work well. Let learners find the
daH on the calendar and let one of them make

across tnr‘ougif\ the block.

The calendar Provides great numeracy
|eornin9 oPPortunities. Ask learners to:

* ook at the date (ti\e numerci] and read it.
* Count the dcﬂs that are crossed of f.

° SOH how many daas have Pcssed this month.
* Count the open daﬂs.

° SGH how many dcnjs are left in the month.
* Count how many doﬂs to the weekend.

WORK TIME

Before learners arrive at school, set up your
Learning Areas for the dqg. [See page 2 of
this Teacher's Guide for idecis.] Coref\u”H

lan the activities Yyou set out. Make sure tneﬁ
relate to the theme and that tne3 fulfil the
Assessment Standards and Expected Levels

of Deveiopment that You are wor‘king towards.

Plan this time so that there is one teacher -
directed qctivit3 for You to do [wor‘k with small
groups of six to eigi'\t learners at a time) while
the rest of the class has a choice of four or

five independent activities to do on their own.

Begin this session with an qctivit3 that in-
troduces, builds on or extends concePts and
skills within the context of the theme You are
working with. You could use a Post,er‘, storg,

discussion, ri\gme or song.

The Grade R Day

VOCABULARY OPPORTUNITIES:

Date Weekend
D03 Month
Week  Calendar

Next, expiqin the dif ferent activities You have
set up at each of the Leorning Areas.

Make cards with ‘direction words’ for each
Leqr*ning Area. These words will |'1e|P learners
remember what ti'\eg are meant to do at each
table. The cards can be Piqced on asentence
str‘iP holder in the order in which the learners
need to compiete the octivitg. (A document
binder works well as a sentence str‘ip i‘\oider.)
Make sure that learners know how many of
them can work at an area at any one time.
Let learners choose the qctivit3 theﬂ want to
start at. Ti'\eg can then rotate between the

tables in their own time.

Be an active facilitator:

* QObserve

* Ask oPen—ended uestions

° SuPPor‘t |earner*s(}especiq||3 those with
barriers to |ec|rnin9)

° Heip them resolve conflicts

¥



 The Grade

TIDY-UP TIME

Sing a tidtj “up song to focus the learners on theJobs at hand. Discuss whﬁ it is imPortant to keep
the classroom clean and tidﬂ. AssignJobs to learners. Exp|qin where equipment is stored and let

them chk it away. Make sure learners throw cuttings and other waste into the bin.

TIDY UP SONGS AND RHYMES

Clean up

Clean up,

Clean up,

Everabodg, everﬁwhere.
lean up,

Clean up,

Everabodg do their share.

Let's all helP
(Suns to the tune of Frere J acclues') e
Let's all |'1e|P. : 3
Let's all |'1e|P.

Pick up the tOHS.

Pick up the tOHS.

Then when we are done
We'll have lots of fun.
Let's all |'1e|P

Pick up the tOHS.
(Traditionc”

It's time to cleanu

Suns to the tune of ‘The Farmer in the De"')
It's time to clean Up now.

It's time to clean Up now.

Heigh - ho,Just watch us go.

It's time to clean Up now.

We'll Put our things away,

Reodﬁ for another dcﬂ.

Heigh - ho,Just watch us go.

We'll Put our things away.
(BH Jean \A/orren]

%



The Grade R Day

SNACK TIME

Learners should eat in a relaxed and cluiet environment. Theﬂ should sit, and talk cluiet|3.
Observe learners’ eqting habits as this could alert You to the onset of illness. Encour‘qge them

to share their food and Pr‘actice goocl manners.
MUSIC AND MOVEMENT RING

This is a fun time that encourages group qu‘ticipqtion but it should still be car‘ef‘u"Ej P|onned!
Include free and structured activities. For instance, on some dqtls learners can move fr‘ee|3 to
music while on others You can teach them a dance.

Include a box of instruments so that learners can accompany the music or let them make

their own. (See page b of this Teacher’s Guide for ideas.)

These activities can be included during this time:

° \A/q”(ing, r‘unning, skiPPing, mar‘ching, hopping

° ancing

° Singing

° Bccllj Percussion - c|ap|oing, stamPing,
ﬂnger c|ic|(in9, ete.

° Listening for appreciation

* Tnstrument work




The Grade & Day

STORY TIME

Introduce the storu with an activitu that, iieiPs learners calm down and prepare for the storu.
Learners can sit on the cquet and if You have small cushions, allow them to bring these to the floor.

Do some stretches or saya riu:jme.

Begin the storu. If the storu has Pictures, ask learners to look at the cover Picture and Preciict
the storu. Read or tell the storu. StoP at reguiar intervals to ask cluestions. Get learners to Preciict
what will i\qPPen or make their own conclusions. Use your voice to i(eeP learners interested. Use props

like PuPPets and tous to dramatise the storu.

Conclude bu qsi(ing cluestions and Piqnning an activitu. Learners could cirqmctise, role ‘Piqu,

draw Pictures, make their own books or sequence cards that relate to the storu.

Other items You could include in storu time:
° Storu taPes
* DVDs or videos

|

And finqiiu, remember to let learners tell their

own stories!

THPes of stories to use:

° Fcntosu stories

* Factual stories

*  Animal stories

* Life skill stories— eg. stories that deal
with iiving with HIV or AIDS

*  Humorous stories

° Counting stories

° AiPhqbet stories

* Cartoon ‘stuie books

° PoP “up books

*  Traditional stories

®  Class-made books

. o



How fo use POSi’eer )
visual aio/S In your classroo

How to use Posters and

visual aids in your classroom

Posters and visual aids make teqciwing and iecrning exciting. On the face of it, Posters and
Pictures are colourful, interesting and engaging. But ti’ﬁeﬂ can of fer much more if You choose

them corefuiig and with a specific purpose in mind.

You can use Posters in a number of ways. Use them to:
* Introduce a topic, idea or concePt.

* Reinforce a toPic a concePt.

*  Stimulate discussion.

* Settle learners and Sqin their attention.

Work on observational skills (visuqi discrimination, figure‘grounci, differences and iii(enesses].
Encourqge learners to share their own experiences.

Extend learners’ experience.

*  Teach visudl iiterqc3 [i\ow to read a Picture).

* Create stories around the |oicture.

CHOOSING A POSTER

You need to choose Posters and Pictures with a purpose. Ask gourseif‘ what it is You need to
convey to the learners or what it is You want your learners to get out of it. For instance, if You
are trﬂing to teach the concePt of oPPosites, You migiwt use a Post,er that shows CIQH and nigiwt.

You could also make your own Poster i03 cut,ting out Pictures and mqi(ing a coiiqge.

Learn to see the Potentiai in Pictures.

This means knowing how to ‘read’ a Post,er

el 12005298 2 SRARANRLRDAS L AP
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or Picture and icientify the iecrning BT

oPPortunities in them.

Let's look at, Poster six in this kit. See how

many ieqrning oPPortunities this Poster of fers.




How to use POSzLezrs and
visual aids in your classroom

NumeracHI

° OPPostites: Use the Poster to teach the concept of inside and outside. Discuss what activities are
Per‘for‘med inside the house and which are Per‘for*med outside.

° Counting: Use this Poster to count. Learners can count items in the different rooms.

* Time: DGH and night — what activities haPPen &ur‘ing the daﬁ and which happen at night.

* Classification: Use the Poster to c|assify household items.

Lif'e Skills:
o Fami|3 Re|ations|'wips: Use the Poster to talk about fqmi|3 r‘e|ctionshi|os and how fami|3 members

are connected to each other. Discuss theJobs that each fqmi|3 has around the home.

LiteracBI
* Visudl |iterccH: Learners can ‘read’ the Pictures.
o Speaking: Learners can talk about what, theH see or answer questions based on the poster.

o Stor*ﬁte”ing: Learners can tell a stor‘H about, one or more of the fqmi|3 members [or any other
asPect You choose).

DISPLAYING POSTERS AND OTHER PICTURES

Change them re9u|ar*|3 to suit the current theme or concePt being learned.

Put themina P|ace that learners can access and at a level where theﬂ can see them c|ec1r‘|3.
TPH to see the interactive element in Posters and Pictures. In other words, ask Hoursehc how
learners can work with them. For instance, theH could label the dif ferent obJ'ects in the Poster.
Tape sounds that can be used inter*active|3 with the Poster —for instance, household sounds to

accompany a Poster showing rooms in the home. Let learners match the sound on the tape to the
room that it comes from.

Other visual aids

* Actudl obJ'ects that, relate to a conce|ot or toPic. For instance, you could |o|ace a P|astic cup, toH

cat, small car, cube and coin on the sound table when You teach the letter c.

Co”oges made from mqgazine Pictures can also be used. If You cannot, find a suitable Poster,

make one!
e QOld Photogmphs
o Puppets

o



How to use Posters and

visual aids in your classroom

There are 20 theme -related Posters in this Grade R Resource Kit. 2015. The Poster‘s have been
ccr‘ef‘u"lj designed to Pr‘ovicle contexts and content that will he||o learners achieve the CAPS
r‘ecluir‘ements for GradeR. The Posters also suPPort the Rainbow Learner Workbooks for Term one,

Term two, Term three and Term four.

The table that follows shows this in more detail:

Countlns
Let learners count the 3ir|s and bogs. Count the animals and the fruit in the trees.

Safety/Life Skills:
Learners can talk about how the3 Set to school and how thea can keeP safe as theﬁ make their
way to school.

Catesorlslng
Let learners count the children in the Poster. Theﬂ can count the number of 9ir|s, bogs, arms, |ess,
heads etc. Let them count how many children are wearing red shirts and how many are wearins

He”ow shirts.

] Life Skills/Tolerance:

~ | Discuss disobihtﬂ and ask learners to suggest how we can accommodate learners with disabilities.

Bodg awareness:
Use the poster to see if learners can identif\t.j the different boda parts on the pictures and on
themselves. Point to a bodﬁ Part on the Poster and let learners touch that Part on their own bodies.

Numeracy:
i Count the number of children on the poster.

Numer‘acgi
: Learners can count the children in the poster.

Auditor3 Discrimination:

Make recordings of water being used, eg.a bath running, a shower r‘unning, atoilet being flushed, :
sp|ashin9 in the bath, brushing teeth. Ask learners to identif\a these different sounds and to Point to
the Picture to show children making these sounds. :

Llf\eSkIIIS(LIf\eO”entqtlon) ...............................................................................................................................

Use the Poster to discuss friendships [|in|(ec| to the learners’ own experiences].

Lansuqse (Direct SPeech)l
Use the Poster to (informc"s] introduce the concept of direct sPeech - your learners will er]jog
cr*ecting sPeech bubbles for the Peop|e in the Post,er.




: 10 use posters and
visual aials n your classroom

: Conce[)ts address ba the Poster

" : Auditorld Fisure Ground and Auditorﬂ Discrimination:

Prepqre a the recording of running water, a ﬂushing toilet,a TV programme, cooking sounds, etc.

Let learners identify, btl Pointing to the Poster, which rooms th93 would hear these sounds in.
Record several sounds simu|taneous|t| and ask learners to tell You how many different sounds theﬂ

can ident.ifg.

Life Skills:
: Let learners talk about. the dif ferent activities that take P|ace in each room. Talk about, how rooms

are designed to suit these activities.

Matchinsl

Let learners match Pictures of furniture [cut, from mqgczines) with the dif ferent rooms in

isual erceptioni

- i Use this poster as a figure 'Sround exercise — let, learners extract the relevant information from
the Poster. To do this, P|°3 the game T SPHI and let learners find the olgject,, You can PIQH T SPHI log
scHinS the name of the olgject, you want them to find or bH quing the first sound of the object

(use what suits your learners best).

Data Collection:
Let your learners cctegorise/ sort safe and unsafe items/| Pictures.

Numeracsi
i Use the poster to introduce the concept. of age. Let learners describe the various fcmi|3 members

{ ; accordins to their ages. Ask them who is the oldest and who is the Uoungest.

Countinsi
i Count the chi|3 members. Then count their eyes, their ears, their |ess ete.

isual Literacy:
- i Let the learners read the pictures on the right‘hdnd side of the poster. Th93 can dlso ‘read’ what

sense the children are using in each Picture, eg. touch, smell, taste.

Life Orientation/Inclusivity;
Use the Poster to discuss PeoPle with disabilities. Talk about dif ferent. coPinS strctegies, eg. Braille
for the blind, SASL [sign |qn9uage) for the deaf.

Set,t,ling Device:
Use this Poster to settle learnersin the morning and focus them. It should become Part of your

»: morning routine.

' Environmental Awareness:
i Use the Poster to deve|op your learners’ observation skills in their environment. Theﬁ can look at the
-B changing skﬁ, trees, P|onts, etc. in the school environment, and in their home environment.

Measurement.:

Use the Poster to introduce the concept of the Passing of time — eg. talk about how time passes
during the course of the school morning, as well as through the course of the daH and the year [ta”(
about, how the seasons change]. Learners should start to understand that Phﬁsiccﬂ changes -

i for examr_ﬂe, from |i3ht to dark — are indicators of the passage of time.




How to use Posters and

visual aids in your classroom

Use the Poster to investigqte road safet3 (Life Orientation]. Talk about, what, t’UPe of energy powers

each mode of trqnsport [Techno|093].

Reasoning and Logjc:
Use the Poster to discuss which mode of trcnsport is used to go. for examP|e, overseas, to the corner

=) spaza, to school, etc.

Auditorg Discrimination:
i Make a tape recording of the sounds of different vehicles. Let learners match the sound to the

correct vehicle in the Post,er.

Visual Memory:

"t This visudl memory octivitH is linked to learners’ own exPeriences. Ask them to recall where/when in
their exPerience the3 have seen or heard about, the various communitg workers in the Poster.

: Auditora Percept.ionl

If PossiHe, make a the recording of Po|ice and ambulance sirens, the school bell, a dustbin truck, etec.
P|03 the tape [orjust make a similar sound Hoursem and ask learners to match the sound to the
ol?ject, that makes that sound.

. L.f‘eSk.lls ....................................................................................................

i Discuss water saf'ett.j issues at, the sea. Learners must know where they can and cannot, swim.

Talk about sun safetg, e.g. using sunscreen, and a sun hat. Talk about, the dangers of sunburn.
Learners can make paper cut-out, hats for the children in the Poster.

Numeracgi
i Learners can count the sea creatures and the children.

Mathematics/ Cctesorisinsl

Learners can distinguish between fruits and vegetoHes and list them.

Life Skills:
Discuss foods that, grow above the ground and below the 9round. Discuss different animals found on
the farm.

Vocabulary:
i Talk about the taste of fruits and vegetaHes. Set, up tasting stations for learners to taste these
i foods and describe them.

Mathematics:

i Use the poster to revise colours.

: Auclitorﬁ PercePtioni
Make recordinss of bottles c|an9in9, tins banging and paper rust|in9. Have learners identify
: the sounds. Have tins, bottles and paper for learners to sort. P|03 one sound and have learners

c|assif3 the items accor‘ding to the sound.




OW 1T0 Uuse POS ers an
visual aials n your classroom

Poster theme : Conce[Jts address bs the poster
i 16.DINOSAURS i Mathematics:
i Use the poster to describe size. Let learners describe the bisgest and smallest, dinosaurs. Let, them
c|qssif3 small toy dinosaur animals occording to size.
Visual Discrimination:
i Let learners match toy dinosaurs with the dinosaurs on the poster.

isual Discrimination: :
Let learners find the dif ferences and similarities between the different birds and between the birds
and the rePti|es. Ask them to find the creatures which are neither bird nor rePti|e, e.q. dragonf|3,

anteater, PorcuPine and mouse.

Life Skills (Natural Sciences):
Use the Poster to discuss animal behaviour at. night and dur‘ing the daﬂ. Talk about nocturnal and

diurnal animals.

Numeracy:
Learners can count, the birds and the rePtiles seParate|3 and discuss if there are more or less

: birds/animals. Th93 can then count, all the animals tosether.

i Auditorg Discrimination:
Make a taPe recordins of animal sounds (or let your learners make these sounds and record them].

el Let learners match the sound to the correct animal in the Poster (as well as to other animals theg
g may be familiar with].

 Syllabification:
i Let learners break the animal names into 33||ob|es and c|c|P them.

Use the Poster to c|assif‘3 ball sPorts as oPPosed to non-water sPorts.

. Life Skill:
Use the Poster to talk about the dif ferent clothing and equiPment used in sPorts.

Movement:

Let learners mime these different sPorts.

: Life Skills:

- Use the poster to introduce the different celebrations.

Auditor-ﬂ Discrimination/Life Skills:
Make a recording of different short Pieces of music and other sounds used in celebrations, e.g.
2. Christmas carols, Chanukah songs, birthdag songs, fireworks, bells etc. Learners can identif‘ﬁ the
different occasions 53 |istening to the sounds.




The imPOﬂ‘ aho@ 06 P(ay
and how to use games
in the classroom

The importcnce of P|°3 and how

touse games in the classroom

Research shows that P|°3 is very imPortant for the c|eve|oPment, of the Young learner.

P|03 deve|oPs learners’ obi|it3 to communicate, their vocabu|qr‘3, |an8que comPr‘ehension, attention
span, imqginqtion, concentration and cur‘iosit,ﬂ. It he|Ps learners deve|ol:> Pr‘o|o|em'so|vin3 st,r‘ategies
and teaches them how to qu‘ticipqte in and contribute to a group. There is a direct link between P|C|3

and learners’ q|oi|it3 to master numeracy and |iter‘ac3 skills.

A|though there is over‘whe|ming research to suPPort the benefits of quﬂ' teachers of ten [ancl with
the best intentions) structure their |eqrnin3 activities to such an extent that free P|°3 is reduced or

even eliminated from their dai|3 P|qnnin9.

On these pages, we investigqte different tﬁpes of PlQU and Provide suggestions for mqking your

CIQSSPOOI'T\ more P|ag‘ﬂ*ienc”3.

LARGE-MOTOR PLAY

Children love r‘unning, crqwlinS,JumPing,

c|im|oing and s|idin9.

Whg |ar3e -motor P|°3 is imPortant.!
This kind of P|°3 deve|oPs coordination, balance
and Position in space. It he|Ps children learn to

cross their midline.

What, youcan doto encourage |ar3e ~motor P|c131
Provide outdoor oPPortunities for |o|c13 -

make sure Yyour learners P|°3 outside for at
least 20 -30 minutes dci|3. See page 8 of this
Teacher's Guide for alist of eo[uipment to

bUH or make.



The iMPOJILan&Q 0 /a(ay and how

o use games in the classroom

SMALL-MOTOR (FINE-MOTOR) PLAY

Activities such as threading beads, buttons
and reels, peg and Pegboard games, and
P|03in3 with Puzz|es all contribute to

deve|oPin9 learners’ small-motor skills.

WhH small-motor P|c13 is imPortant,I
This kind of P|03 deve|ops fine -motor skills
which are imPortant for drcwin9 and writing.

Mcng c|oi|3 activities such as buttoning and

ZiPPinS clothes and tHing laces all r‘eo[uire

fine -motor Pr‘of‘iciencg.

What you can doto encourage fine -motor P|03!

Provide dai|8 oPPor‘tunities for learners to exercise their small-motor skills. Make sure that the
|iter*c|c3 |earnin3 areais q|w035 well stocked with paper [even newspaper will clo], as well as with
clr‘qwing and wr‘iting tools. Place Puzz|es, beads and Pegboqrds in accessible areas of the classroom

for learners to use clur‘ing work time.

GAMES WITHRULES

Young children er]jotj P|03ing games with rules. Theg also er]josj mqking up their own games and

negotiating the rules amongst themselves.

WI\H rules-based P|°3 is imPort.ant,i
These kinds of games teach life skills. T|'1e3 teach children how to dif ferentiate between fair and
unfair quﬁ’ how to quticipate ina group, how to take turns, and how to work cooPeerive|3 and

manage conflict.

What you can doto encourage learners to P|°3 games with rules:

Begin with simP|e games that involve two P|c13ers —for exqmp|e, SnoP. Provide lots of oPPor‘tunities for
non —comPet,itive group games like ‘T wrote aletter to my love’, ‘Ring -a —r‘ing -0 -roses and 'Broken
te|eP|'\one'. Competitive games like races and catch have their P|qce, but tr3 not to emphasise the

ospect, of winning [or |osing].

%



CONSTRUCTION PLAY

Children love bui|din3 houses, garages, castles
and other structures. Teachers and quents
are q|wqgs amazed when learners take a box
and turn it into an extr‘aor‘dinqr‘ﬁ t03 that has
the qbi|it3 to occupy them for hours on end.

WHH construction PIQH is imPortanti
These tBPes of games encourage design,
Pro|o|em —so|ving and bui|ding skills.

In addition, children exercise their

cr‘eqtivitg and imqgination.

What you can do to encourage

construction P|031

Provide wooden blocks, Unifix ™ blocks and
Legow Pieces for children to use. Do not. Put
them all out at once. Alternate them so
that learners get a chance to work with
different tﬂpes of construction togs.
Cardboard boxes, P|astic containers and tins
[without shqrp ec]ges) also make excellent
construction togs —in many ways these items
extend the child’s imqginction even further

than their commercial counterpqrts.

SENSORY PLAY

The imPortqnce of P|°3 and how

MAKE-BELIEVE PLAY

Children er]jotj Pr‘et,end games. Theﬁ like
to Pr*et,enc] the3 are adults like their qu*ents,
doctors or nurses, as well as fictional characters

like suPer‘heroes, fairies and Pirotes.

Wha make -believe PIQH is imPortdnt.!

This tﬂpe of P|°U stimulates the

child’s imqgination. Tt is also |qnguoge -rich,
as learners use |qn3que theﬂ do not
necessqr‘i|3 need or use in their

d03 -to- clqg activities.

What you can doto encourage

make -believe P|c13!

Make sure that the f‘qntasg areais
well-stocked with c|ot,hin9 for your learners
to dress up in. Use the themes You use in your
teaching to influence what tﬂpe of c|ot|'1in3
and suPPor‘ting accessories You Put out —

for example, for the theme of communitﬁ
workers ‘PeoP|e who |'\e|P us'], tr‘3 to Put out
items such as a doctor’s white coat, a stethoscope
and emptg medicine bottles. Read lots

of stories to stimulate your learners’
imaginotion —the things theﬁ read about with
You will carry thr‘ough to their imqginqr‘g P|03.

Most, children er]jog |o|c13in9 with sand, mud and water. Tactile -defensive children may not find

these tBPeS of activities oPPeahng but thea should be gent|3 encour‘agecl to take Part.

Whﬂ sensory PIOH is importcnti

This kind of PIGH deve|0|os learners’ awareness of their five senses.



The iMPONl‘an&Q 0 /a(ay and how

o use games in the classroom

CREATIVE PLAY

Inthis tuPe of quu, children work with any media available

often mixing them to create a desired effect or ol:?ject.

W|'\3 creative P|°3 is imPortanti
This t’HPe of P|03 allows children to express their fee|ing and

ideas in a scfe, non -tnreqtening way.

What you can do:

Provide oPPortunities for creative exPression. In the creative |earnin3 areaq, P|ace Paint, crayons,
Penci|s, Paste|s, foil, ce”opnane (from sweet wraPPers] and dif ferent sized and textured papers.
Mode”ing c|03 can also be Put out. Make sure to alternate the materials —if too many are Put out
at once, this could be overw|'1e|ming for some children and lead to boredom in others. Place PuPPets

in the recding corner.

Musical instruments and tcped music can also be P|aced in the creative |earnin3 area, but this
can be cluite noisH so make sure it fits in with the other activities You have P|onned and is not
too disruptive. (It is ProbaHH best to keep your musical activities for the music -and-movement,
slot Providecl forin your dai|u P|anner. Set aside five minutes during these sessions for

unguided experimentation.)

CONCLUSION

While the c|qi|3 P|onner sets aside sPecific time for outdoor P|03 and music -and -movement,
activities, the other activities mentioned here can all be incorPoroted into learners’ work time.
While You are working with a small group, the other learners will be moving about, Free|u between
the different, |eqrning areas you have set, up. The activities You prepare and the materials you
P|oce in these areas should encourage all sorts of different, quﬂ' Inother words, \Pldﬂl should not,
Just be a series of unstructured, random activities — nor should the activities You set up for work

time be over|u structured so that, the element of quﬁ is lost..
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How {0 usé 6(05% cards,

60%5 and Pi&tLum cards

The Grade R Resource Kit 2015 consists of

various resources for the teacher to use with
his/her learners to suPPort teqching and
|eqrnin9. Included in the resource book is a
bir‘thdag chart, a weather chart, a number
chart and an 0|P|nq|oet chart. The Rainbow
workbooks contain flash cards, ‘take -home’
cut -out readers, Puzz|es and other resources

'FOP |eqrners to make GI'\CI use.

HOW TO USE THE BIRTHDAY CHART

If Possi|0|e, laminate the chart. Use a thick
water -soluble marker pen to write the
learners’ names onto it. Use drc:wing Pins or
Prestik™ to attach the Birthdaﬂ Chart to
the bulletin board. It should be in a P|ace
where it can be seen ecsi|3 |03 both You and
the learners. It should be a re9u|dr feature

of the morning ring.

The Birthdaﬁ Chart is a valuable tecching tool.

It can be used to teach a range of skills.

It can be used to teach concePts re|ctin9

to time. Use it to teach the months of the
ear and the seasons as theH occur — for

example, \Todag is Sihle's birthdaﬂ. What

month is it? What season does her birthdaﬂ

fallin? How can we tell?’

The concePts of before and after can also

be reinforced using the Birthdaa Chart.
Ask: "Who had a birthd03 last, month?
What was the name of the month? Who will
have a birthdcﬂ next month? What is next

I 7/
month’s name?

Y ou should also work with numbers when using

the Birthdaﬂ Chart.

How to use flash cards,

games and Pict,ure cards

Ask learners how old theﬂ are, how old
theﬁ were Besterdqﬂ and how old the3 will

be next year.

TheH can show these numbers using their
‘Fingers or other ob‘jects, or theﬂ can use
the number cards on pages 53 and 54 of
Rainbow Workbook I.

As learners refer to the chart, theﬂ will also
engage with the Print. Theﬂ will ‘read’ the
months of the year and recognise their own
and their friends’ names. Some learners will be

able to recognise actual letters on the chart.

CAPS Life Skills Personal Deve|oPment

reo[uires that learners know their birth date.
This is an imPortont skill as their date of birth

will be reoluired in many different, situations

¥

throughout their lives.
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ganes and pickuce cards

THE NUMBER MATCHING CARDS ON PAGES 53 AND 54

OF THE RAINBOW LEARNERS" WORKBOOKS

Being able to r‘ecognise that a number can be r‘epr‘esentecl 53 a numeral, word or Picture is a very

imPortqnt skill. Our world is filled with numbers rePresented in dif ferent, ways. Number recognition

is therefore alife skill.

HOW TO USE THE NUMBER MATCHING CARDS:

quef‘u”t| cut out the numeral, word, dot. and Picture cards. Itisa good idea to make a set

of cards for each learner. If Possib|e, Photocopﬂ the cards. Use the set in Workbook | for

instruction clur*ing small group time. If Possib|e, mount them onto cardboard with 9|ue and

laminate the individual cards.

As You introduce a new number to the learners (most
teachers choose to introduce a new number every
week], get learners to show the number using concrete
objects such as buttons or bottle toPs. Let learners find
the dot card that shows the same number. Ask them
to rearrange the buttons to make different Pqtterns.
This is number conservation — the qbi|it3 to r‘ecosnise

that a number can be rePresented in dif ferent ways.

Next, introduce the numeral. Learners can trace the
numerals in sand tr‘QHS, on the carPet, in the air and on
each other’s backs. Let them make the numeral with
their bodies. Fina”lj, introduce the word. Let them

match the numeral, number and word.
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How to use flash cards,

As new numbers are introduced each week, the activitﬂ becomes more cha”enging as learners

are reo[uired to select and match numerals, words and Pictures froma Sreoter number of cards.

In Grade R, learners are r*ecluir*ed to recognise and count to ten. This is the minimum exPectation.

If learners are able to count and r*ecognise numbers beﬂond this, Provide oPPortunities for them

to do so and consolidate what, theﬂ know. If learners are unable to recognise numbers to ten,

Provide oPPortunities for them to work within a number range theH are comfortable with —

for exqu|e, one to five.

FLASH CARDS

Flash cards are extr‘eme|3 versatile and can be used in dif ferent ways. Use stur*clﬂ cardboard

when making flash cards and tr‘H to laminate them to extend their |itesPan. Remember to make

sure your hqndwr‘iting is clear and |e9ib|e.

HOW TO USE THE FLASH CARDS

*  Use them to label items on your theme table.

* Use them to label imcges onthe Poster.
You can do this Hour‘sehc or get learners
todoit.

* Make asecond set 53 wr‘iting each word
nect|3 onto paper or card. Let learners
find Poirs and match them.

* Let more able learners P|°3 SnoP in Poirs
with the cards You have made.

* Let learners match the flash cards to the
theme -related Pictures at the beginning
of every new theme Presented inthe
Rainbow Learners’ Workbook.

* Use the flash cards as Pcrt of your
emer‘gent r‘eoding activities. You will need

striPs of white card for this exercise.

Sussestion I

PrePcre the theme message on a striP of
white card. For exomP|e:

Todca we are |eor‘nin3 about. ..

Use the theme flash card to comP|ete the
sentence. For exomP|e:

Todca we are |eor‘nin3 about food.

Read this sentence every ch c|urin9

mor‘ning circle.

Sussestion 2:

Ask your learners to make a sentence from

a flash card word — for exomP|e: |egs.

Write a sentence on a cardboard striP and let,
them use the flash card word to comP|ete it.
For examP|e: I have two |egs.

Use the basic sentence structure to make
new sentences with the flash card words.

For examP|e: T have two eyes, T have two feet.

&



How to use the additiond
Kesouree WD

A Resource DVD is included in the Grade R Resource Kit, 2015. This DVD consists of a comPi|ation

of video and audio resources that, You can use on your own ~ for your own reference —and
resources that, you can use with your learners in the classroom. These resources have been
selected from a vorietu of Products that the Department of Basic Education and, in some

cases together with their Partners, have Produced to assist teachers and learners.

THE FOLLOWING CONTENT IS CONTAINED ON THE DISC

LAYING SOLID FOUNDATIONS FOR LEARNING (LSF)

Video c|iPs which Provide teachers with tiPs on how to manage their classrooms, teach various

osPects of the curriculum with a focus on best, Proctise.

THE LEARN ENGLISH AUDIO PROJECT (LEAP)

Audio lessons which are c|igned to the Grade R Rainbow Workbook.

How to use this programme: Each audio lesson consists of the fo”owins
* The audio content is used bu the teacher elements (which are based on elements

in the classroom, but is Primori|u Pitched within the workbooks)l

at, learners. ° Sing c1|ong [song)

e Ttis designed to be used in conjunction with
the workbook activities.

The audio content, suPPorts |eorning

* Word PIGU (theme vocolou|qru)

* Sentence P|ou (sentence structure)
* Sound |°|°3 (Phonics]

bu \mode”ingl correct Pronunciotion, ° P|outime [o 9ome]
honemes, sentence -structure/ Potterns

GI'ICI voco|0u|oru usoge.

Sing alons

Everu audio lesson begins with a song. There are two trqcks; one track with |ldrics and one without.
Use the first track to teach your learners the |3rics. Once theld know the |urics use the second
track to sing o|on9 to.

Word P|°3
Word P|03 introduces learners to the theme related vocqbu|aru. SuPPort the word P|qu
activities bu mdking disP|qus of the otzjects referred to in the lesson or using cut -out Pictures

f\rom mqgazines or drowings.

poos



How to use the additional

Sentence PIGH
In Sentence PIQH the theme -related voccbu|ar‘3 or other sentence structures contained in

the Rainbow Workbooks are Practiced.

SOUDCI PIQH

Phonics is introduced in Sound PIQH. One of the several techniques used is called slow sPeqk.
This techniclue involves learners sounding out, the word into Phonemes (souncls). Ttisan
ano|Hsis and sgnthesis exercise which enables learners to decode and encode words when
sPe"ing and recding. Make sure that learners do not exqggerqte words, i.e. slow sPeak words

in their normal conversational sPeecH

P|C|3time
Each lesson ends with a game that relates to the theme or a skill taught. These games are

intended to be extended or aclapted to suit your learner’s abilities.

Additiondl tips

These audio lessons suPPort what you are doing *  Some exercises can be done c|c1i|3.

in the classroom with your learners. Here are For instance, Sing o|on9 can be incorPorated

some ti|os to he||o You use this additional suPPort into your c|ai|3 routine.

with your learners: * Iflearners are reciuir*ecl to draw cluring

* Work at Your own pace. You should not trﬂ the audio lesson You should pause the audio.
to com|o|ete afull lesson in one session. Allow them time to comP|ete the instruction
The lesson can be sPread over a week. before continuing with the audio lesson.

Choose what, You want to use when You

want to use it over the course of the week.

TAKALANI
Teachers can use the two videos with their learners.

WE ARE GETTING THERE

These videos focus on shared teacher exPeriences: teachers talk about classroom management,

the dcihj P|onner and classroom or‘gqnisation.
TECHNIQUES FOR EFFECTIVE TEACHING

This video Provides an overview to the aims and olqjectives of the audio visual content contained on

the Resource DVD.
4
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WHAT IS EMERGENT LITERACY?

Emer‘gent, |iter‘c1c3 refers to the know|ec]9e and skills that Precede |eor‘nin3 to read and write as
tought formq||3 in Grade one.

Emersent |it,erac3 is:

* The earliest Phqse of r‘eoc]ing and wr‘iting.

*  The initial unc]er‘standing of what r‘eacling and wr‘iting is.

* When learners |oe9in to understand that Print holds meqning.

*  When learners |oe9in to understand that Print is a form of communication.

HOW DO LEARNERS DISPLAY SIGNS OF ATTITUDES THAT LEARNERS
EMERGENT LITERACY? SHOULD DISPLAY AND TEACHERS
SHOULD ENCOURAGE (SIGNS OF

b Thekj begin to draw and scribble and ‘read’ LITERACY READINESS)
what theﬂ have written.

d Thekj handle books and begin to show that Learners should:

theﬂ understand the conventions of books. *  Want to listen to stories.

° Thekj hold the book the right way up, turn *  Want to be read to.

the pages and Point to words (even tl'\ough * Be curious about words and letters.

theﬂ cannot, read them]. i Exp|or‘e books [tl'\eir‘ text and Pictur‘es].
® Thekj ‘read’ the Pictures. ® Er]j03 songs, poems, r‘hHmes,‘jingbs, books and
° Thekj make up their own stories, e.qg. Fantosg Plcﬂ'

‘Once oPPo”o time...I"

CLASSROOM STRATEGIES TO DEVELOP YOUR GRADE R LEARNERS' LITERACY SKILLS

You need to create a |iterac3 environment. The fo”owing eigl’ut Procticq| ideas and strctegies will
he||:> your learners c]eve|oP |iterac3 skills:

|. TALK - Use uncommon words — words that learners
are un|ike|3 to hearin ever‘gdoﬁ conversations.
* Provide oPPortunities for conversation in - Extend learners’ conversational abilities:
class group, small group, and one -to-one encourage descriptive, gr‘ammc’bicc”g
settings. mature conversation.
* When ta”(ing with learners: -Talk about. toPics that are unfamiliar and

that involve know|eo|ge about the world.

- Listen and r‘espond to what learners say.

;{&



2.READ

* Read aloud to your class at least once a clog.

* Read different tHPeS of stories, poems and
non -fiction books.

* Provide \suPPortive conversations before,
dur‘ing and after reading.

* Re-read favourite books — this builds
fami|iorit3 and increases the likelihood that
learners will ottemPt to ‘read’ these books

on their own.
3. BUILD PHONOLOGICAL AWARENESS

Provide activities that increase learners’

awdareness O'F t|'1e SOUI"\dS Of\ |cn3u03e.

Activities should include:

* The P|03ing of games.

° Listening to stories, poems and songs that
rnﬁme (e.g. ‘Jack and Jill went, up the ni”']
or have dlliteration (wnen several words
begin with the same sound — e.g. ‘Ziggﬂ
Zebra zigzqgs tothe zoo').

* Sound- mqtching —for examP|e, say the 'd’
sound and let learners choose from cards

of abird, a clog, and a cat.
4. PROVIDE ALPHABET ACTIVITIES

Engage children with materials that
Promote identification of the letters of the
a|Phabet, inc|udin31

*  ABC books

° Mcgnetic letters

° A|anbet blocks and Puzz|es

° A|P|wqbet charts

Emergent Literaca

Teach letter names that have Personc| mecning
for your learners — for exqu|e, ‘Look, Thabiso
and Teloogo's names both start with the same
letter.

What sound does it make? That's r‘i9|'1t, tneg
both start with T.

5. SUPPORT EMERGENT READING

* Createa |ibr‘ar‘3 corner with different
t’HPeS of recding materials.

* Re-read favourite books to encourage
independent r‘eacling.

* Include functional Print linked to class
activities, e.g. doi|3 schedules, a ne|Per*
Poster and labels.

b. SUPPORT EMERGENT WRITING

Encourage learners to use emergent forms of

writing such as scribble writing and invented

sPe"ing 53 Pr‘ovidingl

e A writing table stocked with pens, |oenci|s,
markers, paper, and bookmaking materials.

* Shared writing —the teacher writes down
text dictated b&j learners.

° P|03‘re|otecl writing materials in the
fcntasg corner ~e.g. Penci|s and notepqu
for tqking orders in a restaurant, writing

down te|ePnone messages, etc.
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7.DO SHARED READING ACTIVITIES

* Read Big Books with your learners.
(See the Grade R Resource Kit, 20|5.]

* Make Your own Big Books. Eniarge other
texts [Hou can either write them out or
eniarge them with a Piwotocopﬁing maciiine].

* Point to the wordsin a Big Book storH as
You read them.

* Draw learners’ attention to the toiiowing
Print conventions:

- The distinction between Pictures and Print.

- Reqding from left to r‘igiwt and toP to
bottom [reqding direction).

- Book concepts such as the cover, title
and inside stor*tj pages.

* Read favourite stories over and over ogcin
and encourage learners to read the bits
tiwetj are familiar with aiong with You.

* Make sentence stri|os for your learners
to read. These are short, repetitive
sentences that include i\igi\ frequen03
(common] words that are re|oeqte<:i over

anci over.

TEACHING THE ALPHABET AND PHONICS

A CHILD'S PERSPECTIVE

The letters of the aiphcbet look like
meaningiess signs or marks to young learners.
Mcking sense of these 2b SHmbOiS can be
quite over‘wiieiming. The fact that each
letter also has a unique sound (or sounds) is
an added chciienge for the learner. Later on,
|ecr‘nin3 that letters also combine to make
new sounds, comPounois an aireada dif ficult
|ecr‘nin3 situation. Lecrning letter-sound

reictionsiwips is not, easy.

pe. S

8. GIVE LEARNERS INTEGRATED,
CONTENT-FOCUSED ACTIVITIES

* Provide oPPortunities for learners to
investigate topics that are of interest to
them (in this Grade R Resource Kit 2015
there are 20 |eor~ner“fr‘ienci|3 ti'wemes].

* The obJective is for learners to use oral
|anguage, reqding and wr*iting to learn
about their world.

* Read t0|oic -related information books.

* Provide toPiC‘reiated books for learners
to look at on their own.

* Use emergent wr*iting to record observa-
tions and information.

* Provide oPPortunities for dramatic P|°3
in the tantasH corner. This will |'1e||o your

|earners exPress Wi‘\dt theH i\ove |earne&.

Aciapteci from an article entitled ‘The Essentials of Eari&j
LiterccH Instruction’ 53 Kathleen A.Roskos, James F. Christie,
and Donald J. Rici’wgeis (Copﬂr‘igi\t © 2003 ia&j the National
Association for the Education of Young Ci‘wiicir‘en]

A SOLUTION

Using ‘mnemonics can i1e||o learners
identify letter sgmioois and remember the
letter's sound. Simpi3 Put, a mnemonic is a
device that heips us remember sometiwing -
it can be a Picture, a sim|o|e stor‘H or both.
The |oicture and storg i'we||o to reinforce
the stjmboi 53 making a mecningtui

visual ‘auditor‘H association.



Emergent Literaca

Let's imqgine You are a Grade R learner. Now, take alook at the letter h below.

At first 8|ance, itisa meoning|ess visual.

You are then told that it makes a sound, huh'.
You may also be told it is ‘aitch’ (i.e. its nc:me).
Perl’mcps You are taught both the sound and
the name. You look around and notice other
letters that are not dissimilar, for instance the

letters b and n! How do You tell them anrt?

There are severdl ProHems with this aPProach (or non ‘aPProqch)?
* Theh sambo| has no context in the life of the learner so he/she stru99|es to give it
any mecning.
* The sHmbo| is not unlike several other letters, and it can therefore be very dif ficult for a

learner to tell the difference between it and other similar ‘|ooking letters.

Now, let's rePeat the exercise ogdin. Pretend You are a Grade R learner. Your teacher uses a
mnemonic to introduce the letter h.

1 a2\ %

HCIPPH hanclgmqn

You are shown the ‘Pictur‘e sHmloor above and your teacher introduces You to HGPPH handaman -
avery haPPH, he|Pfu| handean. He has a big heart and is very he|Pfu|. He a|waﬁs says ‘hello” and
loves eating honeﬁ, hambur‘gers and hotdogs. His favourite tool is his hammer. In fact, he loves
anﬂthing that begins with his sPecia| sound — ‘huh'.

Your teacher then asks You to think of other things HqPPEil handgman loves. You and your
classmates of fer the fo”owing: houses, hats, horses.

This aPProach is more accessible because:

* Theletteris 9iven a context that the learner can relate to.

* Theletter's sound, i.e. 'huh’ is emphosised and exagger‘ated.

* |earnerscan immecliate|3 contribute to the |ecr‘ning exPerience.

* The short storH |f1e||os the learner remember the sgmbo| and its sound. \—ai Z
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PLEASE NOTE: At the level of Grade R, learners need to grasp on|8 the most common sound
the letter makes — for instance, ‘buh’ (for |o], ‘cuh’ (for c] and ‘duk’ [for‘ d). A letter's name —
such as b (bee), c (see) and d (dee) —isnot tauglﬁt at this stoge.

HOW TO TEACHPHONICS IN THE CLASSROOM

Introduce a new letter each week. There is a suggested sequence inthe week|8 lesson P|ons,

but because Grade R learners are not Set exPectecl to build words, You can choose to introduce

the letters in any sequence you like.

PreParat,ion!

Int.r‘oducins the letter

Choose aletter to teach.

Pr‘epqre your Phonics [sound) table: Place items beginning with the letter on the table.

Label each item neqt|8.

Place the letter You have en|ar*gec| and decorated on your Phonics table.

Use P|ain letter temP|ctes. Make one copy of the letter for each learner and one for 30urse|f.
(If You like, you can make or |ou3 scndPaPer‘

letters — these are made from fine —Sr‘it sqnchPer and are available commercic”g.
A|ter‘notive|3, You conJust trace around the letter temP|ote, cut out, the copy and mount

it ona square of hard cqrdlooard.]

Pr‘epqre afew Peglooar‘c] letters.

Introduce the letter. Show learners the letter
You have en|qr9ec| and decorated and tell them
the storH that goes with the letter.

Point out the items on the table and say their
names [souncl them out, s|ow|3 to emphosise the
individual sounds, but make a sPeciq| Point of
emphasising the first sound in each - which is, of
course, the letter You are teqching).

Ask learners to think of other words that begin
with the same sound. . q
Ask learners whose names start with this letter £ @

: g H
to stand up. VV Ww XX YB Z
B o

Soamanca

2



Emergent Literacg

Practice activities
* Get learners to Prqctise f‘orming the letter:
- T|'1e3 can trace over their copy of the letter temP|ate. (IF You have given them each a
sqndPaPer‘ letter, theg can trace over this.]
- T|'1e3 can form the letter in the sand trqﬁ, in the air or on each other’s backs.
- T|'1e3 can scu|Pt the letter from moc]e”ing c|c13 or P|03 dough.
- T|'1e3 can use chalk to draw a big version of the letter on the quing in the P|qﬁground
and then ‘work out’ the shope.
- T|'1e3 can work in Pairs and twist and turn their bodies to make the sthe of the letter.
* Let learners decorate the letters. Provide them with any materials theg may need to make
a three-dimensional letter for themselves. (For exomp|e, Sive each learner a small Piece of
cottonwool so theﬁ can decorate their c-letter temp|ates to look like c|ouc|s.)
° Encourcge them to talk about the sound of the letter as they work.
* Place Peglooqr‘ds, pegs and Peglooarc] cards of the letter You are teaching on a table for
learners to do in their free time.
* Let learners browse through mdngines |ooking for Pictur‘es of things that begin with the
letter You are teqching.
o Encourcge learners to find the letter in their names (notJust at the beginning of their nqmes).
° P|03 lots of |istenin9 games where the learner has to listen for the sound |oein3 tougl'\t.
For examP|e, list four words, on|3 one of which starts with the letter being tqught, and ask
learners to Put up their hands when theﬁ hear the correct sound.
o SCIH aCVC [consonont—vowe| —consonont) word —for exomp|e, ‘cat’, c-a-t —and ask learners
to say what the first sound is and what the last sound is.

Refer to the Lesson Plan book for letter —sPecific activities.

Remember that You will NOT be able to facilitate all of these activities in a sing|e dqﬁ.

Choose ones that will best reinforce the |eqr‘nin9 exPerience for YOUR learners.

How to deal with chita| letters:
The caPitq| letter is introduced in a less formal way. This is done because learners are used to
seeing chitq|s in their names. All other Printed labels, excePt for names, must be Presented in

the lower case.
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WHAT IS EMERGENT NUMERACY?

Emergent numeracy refers to the know|ec|ge and skills that Precede mathematical |eqr‘nin9

- for exqmp|e: counting, r‘ecognising and wor‘king with Pdttern and measurement.

HOW DO LEARNERS DISPLAY SIGNS OF ATTITUDES THAT LEARNERS

EMERGENT NUMERACY? SHOULD DISPLAY AND TEACHERS
SHOULD ENCOURAGE (SIGNS OF

* They'count' ~eg. 1,3, 4,10V NUMERACY READINESS)

° TheH tell the ‘time' — e.g. Tt is 20 o' clock!’

° TheH are interested in money and its value. Learners should:

° TheH build with shqpes. *  Want to count.

° TheH P|°3 with |ouzz|es. *  Want to tell the time, wear a watch, etc.

*  Want to deal with money.

b Tr‘g to write numbers.

CLASSROOM STRATEGIES

You need to create a numeracy environment with oPPortunities to develoP numerical concePts.
The fo”owing eight Prccticc1| ideas and strotegies will he|P deve|0|:> numeracy skills:

|. COUNT

* Provide rote counting activities, inc|uding

number rhﬁmes.

Provide concrete counting activities, use
blocks, buttons, bottle toPs, ete.

Count everﬂdaﬂ ol:zjects, e.qg. bodﬁ Pdrts,

windows, desks, chair |eSs.

Begin counting inthe I-10 range.

o




Emer‘gent Numer‘qc3 o number‘, shape

2.ESTIMATE

Estimcting is not, the same as Suessing. At first, learners will guess but, as theﬂ begin to understand
the concePt of estimating better‘, the3 will start thinking more about, their ‘9uesses'. | earners also
need a numerical vocabular‘ﬂ for estimation. This includes words such as:

- More

- Less

- Bigger‘

- Smaller

- HOW much

- Alot
- Alittle

* Place counters in clear containers and get learners to estimate the number of olaJects in them.
*  Show learners some counters and ask how many tlwet,j think You can hold in Your hand.
Test their estimates. Then ask how many theﬂ think thea can hold in their hands.
Again test the estimates.
*  Start with small numbers, for instance five and work towards bigger‘ numbers.
° Alwqﬂs test the estimate.

3.EXPLORE THE CONCEPT OF SIZE

° ExP|or‘e the re|otionships of size bﬂ Pr‘oviding Logi shaPes and three -dimensional shopes.
e Build your learners’ vocqbu|ar‘3 to include words that, describe the r‘e|qtions|’1ips of size.

For exomP|e: |oi9, bigger, biggest; small, smaller, smallest.; |qrge, |ar‘ger, |qr9est.
4. EXPLORE THE CONCEPT OF COLOUR AND SHAPE

* Provide sortinS tr‘aﬂs and coloured olaJects to sort. (Egg boxes make Sood sorting tr‘oﬂs.]
* Make and use Pegboqr‘d cards.
e Cadll out ashort sequence of colours —for exqmple, red, blue, He"ow. Let learners recreate

the sequence using coloured pegsona mar‘gqrine tub.
5.EXPLORE THE CONCEPT OF MASS

* Use words such as |i9ht, heovy, |i3hter and heavier.
* Provide ol?jects that, learners can Pick up and feel.
* Fill the same sized containers with dif ferent substances and get learners to see whether

theﬂ are the same mass or not..

¥«
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b.EXPLORE SPATIAL RELATIONSHIPS

Bui|c|in9 a sPatiq| vocqbu|ar*3 is imPortant.

Learners can use their bodies to show a

quticu|ar Posit,ion in space. You can also

use Picture cards and let learners describe
the Positions of the different, olgject,s in the

Pictures. Deve|0|o their vocqlou|ar3 toinclude

words such as:
* Infront
Behind
Next to
Over
Under

On tolo
Bottom
Left
Right

7.EXPLORE THE CONCEPT OF MONEY

Let learners set upa shoP in the

font053 corner. Provide P|°3 money and let

them Pretend to |0qu and sell 9oods.

8.MEASURE THINGS

Learners should be able to measure using their

hqnds,Jugs, cups, a |oq|cncing sca|e, etc.

Include the fo”owing vocqbu|qr~3 for |engt|n:
° Long, |onger‘, |on9est
*  Short, shorter, shortest

Include the fo”owing vocqbu|qr~3 for mass:

. Light

® Heav3

° Lig hter
* Heavier
REMEMBER

When introducing a new numerical concept,

let your learners use their bodies first, then
use concrete aPquqtus and ﬂnq”U record

the concelot. This can be done over a number of
CIGHS or weeks. For instance, if You are teqching
the concelot of acircle, first let learners curl u
in a ball, then let them sort circles and balls, and

ﬂno”y get, them to draw a circle or ball.

]‘_} Colour in theseJors to make them full , half full and then

leave the last one emPt&




s . T™
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Integrcting Life Skills

into your dai|5 P|annin3

There are three Leqrning Pr‘ogrdmmes that guide the Foundation Phase teacher’s P|cmnin9:
Lit.erccg, Numerqc3 and Life Skills. We have q|reod3 investigqted Literacg and Numer‘qc3 in
the Grade R context and we now look at Life Skills.

The imPortance of Literoc3 and Numerocg cannot, be cluestioned, but it is the Lif'e Skills Leorning

Progrcmme that lends context to the |ec1rning exPerience.

The Grade R Life Skills Lear‘ning Pr'ogrqmme is

aimed at enabhng learners to:

° Deve|oP to their full Potentiq| Phgsica”a,
socia”H, cognitive|3 and emotiona”ld;

° Pdrticipate in their environment —i.e.
at home, at. school and in their communities;

* Understand and QPPIH scientific and
technologica| concePts;

*  Understand their ri9|"\ts as citizens;

° Pr‘epar‘e themselves for the world of work;

ancl

e Think cr‘eative|3.

A good Life Skills Lear‘ning Pr‘ogramme must
|'1e||o learners understand and integr‘dte the

tl‘\ings theﬂ learn at, school into their daillj lives.

Just as the Mathematics Learning

Areais the core of the Numear‘cg
Learning Pr‘ogromme and the Languoges
Learning Areais the core of the Literacg
Learning Pr‘ogromme, the Life Orientation
Learning Areais the core of the Life Skills

Lear‘ning Pr‘ogromme.
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CLASSROOM STRATEGIES TO DEVELOP YOUR GRADE R LEARNERS' LIFE SKILLS

* The toPics in the Grade R Resource Kit 2015 have been ccmefu"g chosen so that learners will be
able to relate to them and because theﬂ will excite You and your learners as You exP|ore them.

* The toPics in the Grade R Resource Kit 2015 have been chosen to cover the core |(now|ed9e
necessary for learners to exP|ore self, communitﬂ, culture, re|ations|’\ips, the environment, and
heatlh and sqf‘etﬂ issues.

* Before introclucing anew t,oPic from the Grade R Resource Kit 2015, research it [Hour learners
are sure to have alot, of questions that, theﬂ will want, qnswerecl). Gather information, Pictures
and artif acts that You can use. Create a stimu|ating classroom environment with lots to see
and do. Doing this will Pr‘ovide oPPortunites for learners to think about, draw, collect information
and reflect on the toPic and its related issues.

* Provide oPPortunities for exP|oration
and exPerimentotion. Let learners test
their ideas. These tHPes of activities he|P
learners deve|op basic scientific
and techno|09ica| skills.

*  Use the theme table, bulletin board, Poster‘
and |ibrar3 corner to stimulate discussion
about the Life Skills toPic so that your
learners’ |an9uage skills are also extended.

* Let learners Pr‘ovide evidence of what theH
have learned thr‘ough song (singing and

making music with instruments], mime, bui|ding,

mdking Persona| collections of artifacts,
Painting, modeling, drowing and sPedking.
*  Show learners how the toPic of invest,igqtion extends to the real world.
* Ask questions about, how the toPic of investigqtion has chqnged over time. Let learners find out

more about, the t,oloic and how it, has evolved from their elders. Theﬂ should share this information
with the class.



Integrating Life Skills

into Your doi|3 P|annin3

THE GRADE R RESOURCE KIT 2015 INCLUDES LIFE SKILLS ACTIVITIES THAT:

° ImProve learners’ social and Persona| deve|oPment

These activities focus on the intellectual, Ph\Ljsich emotional and social c|eve|oPment of

the learners. The3 aim to imlorove their self -confidence, encourage them to GPP'U their critical
and creative thinking skills, and teach them to orgqnise and manage themselves and their

activities r‘esponsilo|3.

i Deve|oP their |(now|ed3e of societ.H, r‘e|ations|'\iPs and culture
These activities Provide learners with oPPortunities to deve|op the know|ec]9e, skills and values
needed to deve|oP and maintain hea|th3 re|dtionships. Theﬂ also he|P learners to understand and

value culture and histor‘a, and to quticipqte in the life of their communities.

o Deepen their understandins of the r-e|ationshiP between PeoP|e and the environment

These activities focus on investigqtions that exP|ore the re|ationships between PeoP|e and

the environment. Theﬂ involve c|eve|oPin9 avery basic unc:ler‘st,qncling of the world as a set of
related sgstems. The3 Provide an oPPor‘tunitH for learners to use science and techno|og
effective|3 and cr‘iticq"ﬂ while showing r‘esPonsiloihtg for the environment and the health of others.
Theg also introduce learners to concepts such as needs and wants, the world of work and basic

entr‘ePr‘eneur‘id| skills.

* Enable them tostart makins informed
choices about their health and safetﬂ
These activities |'1e|P learners c|eve|oP know|ed9e
and skills re|qtin9 to basic Persona| and
communit3 health. Theg Provide oPPortunities
for them learn about their rights and
resPonsibihties, and to understand that health
and sofetU is @ right.

i ImProve their Pl‘\ﬂsicq| deve|opment and
movement. skills
These activities c]eve|0|o learners’ fine and

gross motor skills.




The Grade £ child -
a plysioa( , emotional ,
social and o%nih’v@ Pw()i(e

Everﬂ child is unique. Imcgine two babies

born at the same hour on the same daﬂ.

Some dif ferences are immediote|8 obvious.

One has dark skin and the other is |i3ht.

One has blue eyes, the other has black. As theﬂ
grow, other dif ferences reveal themselves.
One learns to walk first while the other

sPeoks first. One needs g|osses, the other doesn't.

Most. children move thr‘ough similar stages of
c|eve|oPment, but, not, all children do this at, the
same pace. Each child is uniclue and different

not, on|3 in their appearance but also in how

theﬂ deVGlOP and 3POW.

The indicators on these pages, based on the Department of Education’s ‘National Eqr‘|3 Lear‘ning and
Deve|opment Standards’ (NELDS), will he|P you understand and assess the Phﬂsiccﬂ, emotional and

social c|eve|0|oment of the learnersin your care.

PRE-SCHOOL CHILDREN DEMONSTRATE PHYSICAL AND MOTOR ABILITIES AND
HAVE AN UNDERSTANDING OF A HEALTHY LIFESTYLE

(Development. areas: PHYSICAL and COGNITIVE)

Young children are usua"a Phﬂsicouﬂ Pre-school children demonstrate abilities and
very active. Their bodies are c]eve|opin3 and interest in P|’13$i00| aclivities.

gr‘owing r‘aPic”& T|’1e3 need nutritious food.

Pr‘oPer‘ healthcare and a safe environment For example, thegi

are very imPortont Lo ensure gr‘owth e J ump backwards and forwards.

and deve|oPment. *  Use scissors to cut clong aline.

%
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What you can doto he|P your Grade Rs improve this abi|it3 and interest:
° P|03 catch-me games.

° P|03 ball games.

° Encour‘age them to follow sim|o|e steps in dances.

* Make sim|o|e obstacle courses with boxes, cushions, etc.

* Askthemto ne|P with simP|e tasks such as |iftin3 or Pusning olgjects.

Provide round-ended scissors and old mcgazines for cutting.

PRE-SCHOOL CHILDREN DEMONSTRATE AN UNDERSTANDING OF THE
IMPORTANCE OF GOOD NUTRITION AND HYGIENE

For exqu|e, thesi

* Knowthe imPortance of eoting clean food.
*  Areinterestedin tr‘Hing new foods.

* Can iclentifH some nutritious foods.

* Can ne|P clean up any drinks or food sPi|t.

What you can doto he|P your learners increase their under‘standingi
* Start afood gar‘den and give child some r‘esPonsibihties in its care. Provide dif ferent utensils for

the child to use e.g. spoon and fork. Children demonstrate an awareness of health and safetg.

What you can doto he|P your Grade Rs deve|op their health and safety awareness:

° He|P them remember their addresses or describe where tneﬂ live.

* Point out sofetH SHmbOlS —eg.a stoP sign, the sgmbo| for fasten your seatbelt’, the sgmbo|
for Poison.

o If children tell You about, an incident that made them feel uncomfortable, show that You are

wi||in3 to listen.

PRE-SCHOOL CHILDREN ARE AWARE OF THEMSELVES AS INDIVIDUALS;
THEY ARE DEVELOPING A POSITVE SELF IMAGE AND LEARNING HOW TO
MANAGE THEIR OWN BEHAVIOUR

(Development. areas: SOCIAL, PHYSICAL and EMOTIONAL)

Children need unconditional love and acceptcnce and to have this exPr‘essecl of ten.

Children need to understand who tne3 are and how to deve|oP independence. This will ne||o them
deve|op characteristics that will enable them to take r‘esPonsibihtH for themselves and for the
well ‘being of others as tneH grow up.

&
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PRE-SCHOOL CHILDREN ARE BEGINNING TO RECOGNISE THEIR OWN
CHARACTERISTICS, ABILITIES AND PREFERENCES

For exomP|e, t.heﬂi

* Can Sive their full name, age and gender‘.

* Can say where theﬂ live.

* Are becoming more independent and Proucl of what tney can do.

* Know qui|3 members and neignbours and others theﬁ see r‘egu|0r|3.

Can describe some osPects of themselves — e.g. the colour of their hair.

What you can doto he|P your GradeRs reoosnise their own characteristics, abilities and Preferencesl
* Whenin groups, make sure every child is valued for themselves and what thea can do.
* When P|onnin9 an octivitg or outing, talk to your children about what needs to be

rqur‘ecl beforehand.

e Talkto your children about, themselves and comment, Positive|3 on their features and abilities.

PRE-SCHOOL CHILDREN ARE LEARNING TO EXPRESS THEIR FEELINGS
AND EMOTIONS AND RESPOND TO THOSE OF OTHERS

For exomP|e, t.heﬂi

e Can say what causes some of the fee|ings theﬁ exPerience.

What you can doto he|P your GradeRs express their fee|inss and resPond to those of others:
* Talk about your favourite things and activities and share Your reasons for w|'\3 you enjoy them.

Encour‘qge your children to share their Fee|ings with Yyou.

PRE _SCHOOL CHILDREN ARE LEARNING ..........................................................................................................
TOREGULATE THEMSELVES : : :
AND FOLLOWROUTINES

For exomP|e, t.heﬂi
* Are deve|0|oing se|f—discip|ine.
* Areableto obeﬁ rules.

d Recognise some limits and dangers.

° Usua”g Sr‘eet and thank others.

%
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What you can doto he|P your Grade Rs deve|oP self -control and follow a routine:
° Encourqge them to he|[:> You make rules and he|P them understand the reasons for the rules.

° A|wogs Sreet, thank and show r‘esPect for your learners.

PRE-SCHOOL CHILDREN DEMONSTRATE A GROWING AWARENESS OF DIVERSITY
AND THE NEED TORESPECT AND CARE FOR OTHERS

(Development. areas: SOCIAL EMOTIONAL and COGNITIVE)

Children need to understand that other PeoP|e may have a different, |if‘est3|e to theirs.
Theﬁ need to understand that this diver*sitg in societa must be resPected.

PRE -SCHOOL CHILDREN ARE BEGINNING TO UNDERSTAND, APPRECIATE AND
RESPECT THE DIFFERENCES AND SIMILARITIES BETWEEN THEMSELVES AND OTHERS

For examP|e, thegi

° P|03 with children of different Senclers, races and cultures.

What you can doto he|P your GradeRs aPPreciat.e and resPect, their differences and similarities:

* Talkto your learners about. this issue and show them that You accePt and are interested in
PeoP|e who are different to Yyou.

*  Use books, outings, celebrations and even television to show your learners that PeoP|e qccePt

and resPect, their dif ferences.

PRE-SCHOOL CHILDREN ARE
BEGINNING TO DEVELOP FRIENDSHIPS
AND RELATE TO THEIR PEERS
INDIVIDUALLY AND IN

SMALL AND LARGE GROUPS

For examP|e, thegi

* Choose who to P|03 with.

* Joinin group games.
* Take turns.

* Show sgmpothg for others who are unthPH.

What you can doto he|P your GradeRs deve|oP friendships and relate to their Peer-si
*  When with other children, encourage them to take turns: quﬁ games with them that involve

¥

tqking turns.

* Praise them when theg share with others.
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PRE-SCHOOL CHILDREN INTERACT WITH ADULTS AND DEMONSTRATE THE ABILITY
TO ADAPT WELL TO NEW SITUATIONS

For example, theﬂi
o Usuq”3 ask for Permission todo something.

* Seek he|P and comfort, from familiar adults.

What you can do to he||o your GradeRs deve|op the qbi|it3 to qdapt well to new situations:

o Encour‘age and suPPort children to find their own solutions but, of fer he|P when necessary.

PRE-SCHOOL CHILDREN ARE LEARNING HOW TO THINK CRITICALLY,
SOLVE PROBLEMS AND FORM CONCEPTS

(Deve|0|:>ment area: COGNITIVE)

The dbi|it8 to think critica”g, solve Pr‘ob|ems and form concePts cuts across all quects of achild’s
gr‘owth and deve|oPment. This abi|itld he|Ps children cope and to learn from exPeriences and
different situations.

PRE -SCHOOL CHILDREN USE ALL THEIR
SENSES TO MAKE LINKS BETWEEN
THEMSELVES AND THE OBJECTS AROUND
THEM: THEY ALSO UNDERSTAND

THAT CHOICES HAVE CONSEQUENCES
(CAUSE AND EFFECT)

For example, theﬂi

* Ask ‘whﬂl cluestions about the effect of
certain actions.

° Begin to Pr‘edict the effect of

certain actions.

o Begin to use the future tense.

%
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What you can doto heiP your Grade Rs understand cause and effect.:
° Encour‘qge them to sPecuiate 53 asking oluest,ions such as: 'What if....?" and ‘What will
i\aPPen next?’

PRE-SCHOOL CHILDREN OF TEN IMITATE REALITY AS THEY ENGAGE IN
IMAGINATIVE AND CREATIVE PLAY

For exampie, they:

* Wantto i'\eip adults in domestic activities and rePeat these on their own.
*  Use one or two items of cioti'\ing to extend their imaginqtive PICI\LJ.

* Candescribe at least two characters from familiar stories or television programmes.
* Use font053 figur‘es in imqginotive games.

[ ]

Act out quts of stories after i'\earing them.

What you can doto heiP your Grade Rs cieveioP their imaginations and creativit,32
*  Give children smaller versions of brooms, ciotiws, bowls to use.
*  Allow children to PIQU with items of ciotiiing like i'\ats, scarves and shoes.

* Read and discuss stories with children and invite them to Provide alternative enciings.
CHILDREN DRAW ON THEIR EXPERIENCE TO FIND WAYS TO SOLVE PROBLEMS

For exampie, theﬂi
* Can manage many ever3d03 tasks without, guidqnce.

° TPU new ways to compiete an qct,ivit3 if unsuccessful at, first.

What you can doto heiP your GradeRs cieveioP

their Probiem'soivins skills:

*  Praise them when the3 tr‘3 to do a task on
their own— e.qg. set the table, sort the
qui'\ing or dress themselves.

* Talk to them about what tiweﬂ are cioing and
offer suggestions rather than tqking over
the qctivitH compiet,eiﬁ.
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PRE-SCHOOL CHILDREN ARE LEARNING TO COMMUNICATE EFFECTIVELY AND ARE
ABLE TO USE LANGUAGE TO EXPRESS THEMSELVES

(Development. areas: SOCIAL and COGNITIVE)

Most, children are born with the dbi|it3 to sPeck. A child who receives a firm gr‘ounding in her mother
tongue is better able to learn new |dn3ques and concePts. Adults should sPedk, sing, read and listen

to Young children as theﬂ learn to sPeqk and |isten, and later to read and write.
PRE -SCHOOL CHILDREN LISTEN, UNDERSTAND AND RESPOND TO OTHERS

For examP|e, the31
* Tdkin comP|ete sentences.
* Take turns in conversations.

®  Canbe understood even 53 those not, familiar with them.

What you can doto deve|oP your Grade Rs’ communication skills:
® Tnclude them in conversations whenever PossiHe.

o Encour‘age them to exPer‘iment with new words.

PRE -SCHOOL CHILDREN ENJOY e
AND RESPOND TO STORIES, SONGS : :
AND RHYMES

For examP|e, the31
*  Tell stories with a mixture of fact, and f\ontqstj.
Erljo&jokes.

Sing familiar r‘h&jmes and songs cor‘r‘ect|3.

[ ]
[ ]
* Canillustrate stories tl'\r*ough simP|e drqwings

or acting. ettt e e teertteerteerate et eateeabee e bee e bee e beeaaeeaaeearteensteeaateebaeeasteentaeenaaeaset

What you can doto develop your Grade RS’ obi|it3 to communicate, tell stories and express themselves:
* Talkto your learners about, what theld are doing.
b Encour‘age them to recall events, PromPtinS when necessary.

* Tell stories about events in the child’s Past.

* Readandtell a vqr‘ieta of stories of familiar and unfamiliar events.

° Encour‘age your learners to draw events from their CJGS or froma storH theH have heard.

- g
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PRE-SCHOOL CHILDREN ARE LEARNING ABOUT MATHEMATICAL CONCEPTS

(Development, areas: COGNITIVE and SOCIAL)

Children’s P|°U and c|c1i|3 exPeriences Provicle oPPortunities for them to c|eve|oP an unclerstonding of
many mathematical concePts. Theﬂ do not need formal instruction as such but, will benefit if adults

talk to them about what the3 are exPer‘iencing.

PRE-SCHOOL CHILDREN ARE ABLE TO DEMONSTRATE A BASIC
UNDERSTANDING OF NUMBER

For examP|e, theﬂ:
* Cancount bﬂ rote up to ten.

* Are beginning to count ol?jects in one to one corresponclence up to five.

What you can doto c|eve|oP your GradeRs' under‘st,anding of number:
* When Pr‘epqring agroup octivita, ask them to bring You the correct number of ol?jects for
the group.

PRE-SCHOOL CHILDREN ARE ABLE TO DEMONSTRATE A BASIC UNDERSTANDING
OF SYMBOLS, SHAPES, SIZE AND SPACE

For examP|e, theﬂ:

* Can recognise and name simlo|e shqpes.

* Use meqsuring utensils.

* Talk about time — e.g. Sester‘clog,
t,oclaﬂ, tomorrow.

* Can c|qssif3 and match olgject,s.

What you can doto c|eve|oP Yyour GradeRs'
understanding of sHmbo|s, shapes, size and sPccei

* Provide cuPs,Jugs, and other containers

for learners to PIQU with in water

when suPervisecI.

° P|c13 motching games.



AooOmmOa/atLing (earners win barriers
fo learning ir the Grade © classroom

Learners with barriers to |ec1r‘nin3 need

additional suPPort in order to reach their

full Potentio|. Some of these learners are
easy to ic]entify — for instance, theﬂ may
be in a wheelchair, deaf or blind. But. most.
learners with barriers to |eornin3 look like
any other child —the educational need is not
immediate|3 obvious. Knowing what to look
foris r‘ed”S imPortqnt —the earlier You can
identif‘ﬁ your learners’ barriers to |ear‘nin3,
the sooner You can take stePs to create an
inclusive classroom and |ear‘ning environment,
that will he|P them learn to their full Potenticﬂ.

WHAT ARE BARRIERS TO LEARNING?

A barrier to |ear*ning is anﬂthing that makes it dif ficult for a learner to achieve the ExPectecI
Levels of Deve|oPment qPPr‘oPriqte for his/her age and/or gr‘ade. All barriers to |ec1r‘nin3 and
c|eve|oPment, should be addressed in our classrooms.

SOME CAUSES OF LEARNING BARRIERS

LANGUAGE AND COMMUNICATION PROBLEMS

Barriers to |earning are exPerienced 53, among others:
* |earners who have to learnin a |on9uage that is not their home |cn9u03e.
° Learners who need to use South African Sign Longucge [SASL] but, do not, have access to it.

*  |earners who are unable to sPeqk Proper|3 due toa disobihtﬁ but do not, have access to techno|ogies that could he|P them.

NEGATIVE ATTITUDES

These include nesative attitudes towards: SOCIO-ECONOMIC FACTORS

0 [eeamers wilh chselsliizs, These include nesctive attitudes towards:

*  School [quents and learners). ° Pover‘tH.

o Gl dildrem ®  Parents who had limited access to education and
: : therefore cannot, he|P their children.

............................................................................................................ . e Poor se|f"imc19e.
L ° Parents who are away at, work all dag.

: : *  Alcoholism and violence.

DISABILITIES



Accommodating learners with barriers

LACK OF PARENTAL RECOGNITION AND INVOLVEMENT

Mans children exPerience |eornins barriers because of their Parents. For exqu|ei

®  Parents of blind or deaf children may not, know how to communicate with them using alternatives such as Braille or SASL.

®  Parents who are uninformed about, their children’s |eor‘nin3 disabilities may not know how to he|P them overcome
their difficulties.
O MonH Parents don’t understand their children’s behavioural and/or emotional Prob|ems and therefore cannot, he|P them.
*  Some Porents are unable to cope with their sick children.
L]

There are unfortunqte|3 also Parents who are simP|3 not interested in the educational deve|oPment of their children.

LEARNING BARRIERS:
A BRIEF OVERVIEW
(See definitions of each term in the notes that fo”ow.]

PHYSICAL BARRIERS PERCEPTUAL BARRIERS

: [Re|c|t,ec| to the senses]
Ordl Disabi|it3 : :
° Articulation [Pronunciation of wor‘ds). Visudl PercePtion Problem
° F|uen03 [st,qmmering and stut.t.er‘ins]. b Visual PercePt.ion
° Oral motor skills (dif‘f‘icu|tt| using the |iPs, : b Visual discrimination

tongue CIhdJCIW to Produce sPeech). b Visual memory

' ' *  Visudl sequenticﬂ memory
Visual Disabihtld §
* Blind Auditorﬂ Perception Problem
*  Low vision O Auclitorv:j PercePtion
O Visua||3 [imited O Auclitorv:j discrimination

O Auclitorv:j memory
Auditorﬂ Disqbi|it.3 O Auclitorv:j sequenticﬂ memory
®  Hearing loss
° Deafness [from loirth] : : i
e Deafness [|oter i |if‘e] et e et eetee—eea—eea——eateeateeeteeaateeteeateateeataeteeateeteeantaenteeereeeseseneesran
............................................................................................................ COGNITIVE BARRIERS
MEDICAL BARRIERS © Daos S
_ *  Autism

: EP||eP53 *  Duyslexia
*  Didbetes e TBI—Traumatic Brain Ir]jurg
* Cancer e ADHD — Attention Deficit and
*  Asthma Hyperactivity Disorder
* |eukaemia Jr J
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TIPS FOR HELPING LEARNERS WITH LANGUAGE BARRIERS

Find out more about the |qn9que barrier — for exomP|e, what is the child’s home |on8uage, at

what age did he/she begin sPeoking?

Share your ideas with the learner’s quents about, how the3 can encourage and suPPort

their child.

Seat the learnerina P|oce with few distractions.

Use facial exPr‘essions' actions, Pict,ures and objects to exP|qin vocalou|qr‘3 and concepts.

Encourage translations |03 other learners.

Introduce new vocqbu|qr~3 at the beginning of anew theme, toPic or concePt.

PCIH sPecio| attention to abstract concepts —for examP|e, higher‘, bigger than, ete.

Use short sentences with pauses between sentences when exP|ainin9 or 9ivin9 instructions.

RePeot concePts, rephrqsing them and exP|ainin9 them as simP|3 and c|eor‘|3 as Possib|e.

Start with the concrete [exp|qin what, You mean 53 using ol?jects and actions], move to the

semi-abstract, (Pictures] and then to the abstract (wr‘iting].

Gent|3 correct |qn9que errors. For exqu|e: Learner: T eated meat at home. ‘Teacher: Yes,
ou ate meat at home.’

Gent|3 eqund the learners’ vocobu|qr‘3. For exqmlo|e: Learner: ‘M3 mommy is wearing adress.’

Teacher: Yes. Your mommy is weqring a Pr‘ettﬁ dress todag.l

Do pre 'r‘eqding activities to introduce new vocqbu|ar‘3 and P|qce stories in context —

for exqu|e, use a Post,er and flash cards.

Focus on what the learner is te”ing You

(the messoge) and not, q|w035 on how the

|qn9que is used [or the Pronunciqtion).

Provide lots of oPPortunities for the

learner to sPeqk.

Use |qngque gomes often.




Accommodating learners with barriers

TIPS FOR HELPING LEARNERS WITH MEMORY AND CONCENTRATION BARRIERS

* Reduce distractions — seat the learner close to You and keeP his or her desk clear.

° Keep the learner busg with Positive activities — for examp|e, hqnding out papers for You.

* Demonstrate what is r‘ecluirecl rather than te”ing the learner what to do.

* Make eye contact and Set, down to the learner’s level.

* Break tasks down into small steps.

*  Allow the learner to move from what is familiar to the unfamiliar.

* Give the learner Proise and encour‘agement, even for slow progress.

*  Give the learner extra Pr‘octice at doing an qctivitg. This ensures that theﬂ are able to master
the skill and increases confidence.

* Let the learner use a range of materials to master a skill = for excmP|e, let them draw shqpes
in the sand, with f‘inger Paint, with a crayon, with a Penci| and with a pen.

® Plan alot of short activities [r‘atlwer than one |ong qctivitﬂ) for learners with short
concentration spans.

* Include alot of structure and routine in your and c|c1i|3 programme. This allows the learner to
feel secure and builds confidence so that t|'1e3 are keen to tr3 out new |eqrnin9 exPer‘iences in

the classroom.

DEFINITIONS

(o) PHYSICAL BARRIERS (the child has a Phasiccﬂ Pr‘ob|em that makes it more dif ficult to |earn]:

Visudl imPairment. (t.he child cannot see ProPer‘|3)1
* Blindness: The learner has no vision or can

on|3 mqke out, |IS I’]t or Sthe' Some icleaslto suPPort learners who find it. dif ficult to
.. . . see proper 31
¢ LOW vision: The |earner can see Ol?JeCtS o If PossiHe, invest in a voice santhesiser

up close but has very poor distance vision programme, a Braille printer and Braille
(even WItI’\ eue |CISSGS) i rogrammes (materia| should be converted
) o 3 S : ) into Braille well in advance).
° VISUCI”S ||m|t'ed or qut‘lallﬂ s'ghted: o Ask Parents to volunteer as scribes and read-
The learner can see but his/her level of ers.

visual iquir‘ment is serious enough for the

teacher to qdjust teoching and |eor‘nin9. R



A&&Omm()ola{’ lnﬁ eamws WIIL /\ bamews
tLO eammg In er énraa/e R dassroom

Auditor‘g iquirment (the child cannot

hecr PPOPeI"I )

Ordl |mPa|rment. (t.he child cannot sPeqk Pr‘oper|3)1

Hearlng loss can be mild or serious.
Deafness can occur in one or both ears.
Deafness (from birth]: The learner
was born deaf or became deaf before
acquir‘ing (|eqr*nin3] |anguage.
Deafness (|ater in |ife]: The learner
became deaf after accluir‘ing

(|eor*nin3) |ongucge.

Articulation (Pronun0|dt,|on of words)

The learner m|sPronounces words.

This could be due to an oral motor skill or
oral defect, or as the result of not being
able to hear Pr‘oPer‘|H

F|uenc3 (stammemng and stutt.erlng)

The learner either r‘ePeots whole words at
the loeginning of a Phr‘qse or when thinking
of how to finish a sentence; or the learner

rePeots quts of a word and str‘ugg|es to
finish words.

Some ideas to suPPort learners who find it dif ficult to
hear P"°P°"|3

Make sure the learner has an assistive ||st,en|n9
device such as a hearlng aid.

If PossiHe, tr3 to acciuire anFM |istenin9 S\jst,em
[this lets the teacher talk into a handheld
microphone, which transmits the sound of

the teacher’s voice direct|3 to the deaf or

hard ‘of‘heqrins learner’s hear‘ins aid).
° If PossiHe, enlist in the he|P of a South African
Sisn ansuage (SASL] teacher.

Some ideas to suPPort learners who find it dif ficult to
sPeck c|ecr|3
Acﬁust the speed at which you speqk
*  Use shorter sentences.
*  Provide oPPortunities for visual |ear*ning -
for examp|e, dllow learners to respond visuq||5
[wit,h drcwings and colour at this age) rather
than ver‘bq”H,

Oral motor skills: The learner has dif\ficu|t3 using the |iPs, tongue qndch to Produce

sPeech SOUHdS. Tl’\e |ecrner mGH GlSO str‘ugg|e to SWG”OW cnd eat.

(b) PERCEPTUAL BARRIERS (the child st,r‘u93|es to use one or more of his/her senses to make

meclnins of somet.hing)i

These barriers usuq"H accompany a visual or auc|itor‘3 barrier [see qbove). The learner cannot,

r‘ecognise, discriminate or interPret stimuli using his or her senses.

Some ideas to suPPort learners with PercePtuol barriers:

° The Grade R classroom natur*a"a suPPorts learners with these barriers — we encourage learners to use their senses,

Par‘ticu|ar‘|3 those of sight, sound and touch. Use the activities in the Lesson Plan Book to he|P learners overcome

their Perceptucﬂ barriers to |earnin9. Make sure that you create a sensory classroom that includes water, sand and

imaSinqr‘B exPeriences.



Accommodating learners with barriers

* Visual and auditorﬂ Percept.ioni The learner can r‘ecognise and interpret, information IOH using
the senses of sight and hear‘ing.

Some ideas to suPPort. learners who find it. dif ficult to recosnise and interPret information using sisht and hearingi

e  Usethe dot,tH Pot,terns, Pesloocrds and Posters in the Grade R Resource Kit. 2015. These activities r‘ec[uir‘e the learner to
ccrefu"ﬁ observe and act on visual information [inPut].

SPeqk c|eor|3 and at a re3u|qr pace (not too fast, nor too s|ow|3]. Keep instructions simp|e. More comP|ex instructions should
be broken into bits so that the learner can resPoncI to and act on the information he/she hears.

* Visual and audit,ora figure-groundinsi The learner can extract, the most, imPortqnt sigl’mts and
sounds in a |ood3 of information.

Some ideas to suPPort learners who find it difficult to recognise and extract the most. imPortant. sishts and sounds in a bod3
of information:

*  Games which demand ﬂsure-grouncl PercePt.ion include Puzz|es, dominoes and board games like ‘Snakes and Ladders’

Pen and paper activities such as simP|e mazes and follow -the -line activities also he|P. Learners can trace the mazes and lines
with their Fingers.

Make a short (30 -40 second] taPe recorcling of various simultaneous sounds — for examP|e, acar hoot,ing, car engines
revving and a bicac|e bell. P|03 it to your learners, then ask them to tell you how many sounds theg could hear.

* Visual and cuditor'g discrimination: The learner can recognise the difference between a

number of ol?jects [visuo| discriminotion] or a number of sounds (auditor‘a discr‘iminction).

Some ideas to suPPort learners who find it. dif ficult to r-eoosnlse the difference between obJects or sounds:
Anﬁ game or GCtIVItH that demands careful visual attention is a good visual discrimination exercise. Place a busH Plcture,
such as the Posters in the Grade R Resource Kit, 2015, in a c|ear|3 visible P|ace Ask your learners to find SPeCIf‘IC items in

the Picture,

O P|03 music in the background and ask your learners to Perform various actions — for examP|e: "Walk to the door, turn
around twice, then skip back to me.” This is also a good quditorg memory qctivitg.

L]

Sit cluiet|3 and ask learners to identifﬂ specific sounds in the environment.
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* Visual and quditorﬂ discrimination: The learner can recognise the dif ference between a

number of objects (visuc| discriminqtion] or a number of sounds [duditor3 discriminqtion].

Some ideas to suPPort learners who find it. dif ficult to r-ecosnise and remember thinss theH have seen or heard before:

*  Kim's Game'is good visual memory game. Place three items on a tray. Ask your learners to look at them for afew seconds
(usuq”-:j asecond per item). Cover the items with a cloth. Now ask the learners to tell you what three items are on the tr*al:j.
You can also add more items to the tr‘qg as their visual memory imProves.

P|03 c|a|:>Ping games. C|0P out a Pottern —for exqmp|e, two fast c|a|:>s followed b-:j three slow ones. Let your learners copy
the Pattern.

* Visual and cuditorﬂ secluentia| memor32 The learner can remember the sequence in which he/
she saw or heard something —such as the order of the letters in a word, the coloursin a string

of beads or the eventsin a storg.

Some ideas to suPPort learners who find it dif ficult to remember the order in which theﬂ saw or heard somethinsi

° P|03 ‘Kim's Game' [see exp|qnotion above], but ask your learners to recall the sequence in which the items are arronged.
Add more items to the trag as theﬁ get better at this activitH,

Give each learner four different coloured clothes pegs — for examp|e, red, blue and He”ow. Then ask them to [ the
pegs onto the rimof a P|astic container in the same sequence.

(c) COGNITIVE BARRIERS (the child has a

memory or concentration Problem that, makes

it more of a chq"ense to |earn)

The definition of cognitive barriers is broad.
The barrier may be mild or severe, the result of
a Senetic disorder (e.g. Down's Sgndr‘ome] ora

chemical disorder-.

Below is a list of some cognitive barriers to

|eqrnin9!

* Down’s Sgndr‘ome
*  Autism

° D33|exic1

e TBI- Traumatic Brain Ir)jur‘ﬂ

e ADHD — Attention Deficit and
Hﬂper‘activitﬂ Disorder

2



Accommodating learners with barriers

Some ideas to suPPor-t learners who have oognitive barriers to |earningi

Various barriers are clustered here, but. it is imPortant to note that suPPort for each condition is dif ferent, and very sPecific.
Some of these learners cannot. ecsi|3 be accommodated in mainstream classrooms. As with all learners who exPerience a barrier
to |eqrnin3, of fer emotional suPPort, and adcth. the |eqrnin8 and teqching so that the learner is able to exPerience achievement,

and inclusion.

ADHD learners find the classroom a very stressful Place. Here are some tiPs to he|P the Down's Sﬁndr‘ome learner:
Theg find it dif ficult to remain focused and seldom complete *  Make |earnin9 visual. In other words, model correct
tasks. Th93 are of ten imPulsive, which is disruptive for other behaviours, attitudes, processes and outcomes.
learners. Please note that the diagnosis for ADHD must be Provide lots of Practica|, hands -on activities.
made by a clua|if‘ied medical doctor. Here are a few tiPs that o quﬂ Down’s Syndrome learners wear sPectqc|es.
can helP the ADHD learner: Place them in the front of the class. Tr3 to ensure
*  Provide structure. Explain well in advance of an activit3 that all Print, is en|ar‘ged.
what the learner must do. Repecxt instructions of ten. *  Give the learner time to process information
Have the learner repeat them back to you. Use Pictures and respond.
to he|P them structure their c]qﬂ. Follow the same ° Be Positive and of fer lots of Praise,
dai|3 programme — for exqu|e, a|waas begin with © UP to half of learners with Down's S\jndrome have
morning rins. heqr‘ins |oss. Again, seat, the learner in the front of
° Make freciuent eye contact. Get down to the learner’s the class, look at, the learner when sPeakinS to him or
level and of fer lots of Prqise. Learn to recosnise the her, and rePeqt instructions ‘Frecluenuﬂ. Be aware that
learner’s achievement and resPond every time. those learners with severe hearing loss will ProbaHﬂ
*  Reduce distractions and seat the child close to You. need a sPeciahst SASL teacher.

(d) MEDICAL BARRIERS (the child has a health Pr‘ob|em that makes it more difficult to |eor‘n)

These learners have chronic or acute health Pr‘oHems. Theﬂ may live with Pqin, have low energy levels
and r‘ecluir*e medication. Their school attendance may be erratic, with |on3 Per‘iods of absenteeism.
The f\o"owing are some conditions that learners may have:

*  Tuberculosis

*  Asthma

° qumophiho

* |lead Poisoning
* |eukaemia

* Didbetes

o EPi|eP33

Some ideas to suPPort learners who have medical barriers to |earninsi
*  Make sure that You understand what medication the learner reoluires, esPeciQHH if You have to medicate the learner 30ur~se|f.

If the learner uses assistive medical interventions — such as an inhaler for asthma or insulin for diabetes — make sure you
understand the signs that indicate you need to use the aPParqtus [qnd make sure you know exact,|3 how to use it).

Have the learner’s doctor or hospitcrs numbers available at all times. Know the learner’s Phgsicd limits — do not. over -exert,
the learner in or out, of the classroom. All learners take time to ac!just to the classroom for the first time. The learner

who is of ten absent exPeriences this continuq”H. Be sensitive and supportive each time the learner returns to school.
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The Curriculum Assessment Po|ic3 (CAPS) is a flexible curriculum that, acknow|eges that
learners have mu|tiP|e inte||i9ences and different, ways of |eqrning. It is therefore clesigned SO
that learners can respond in a manner that best suits their inte”igence and |earning st3|e.

There are eight tBPes of inte”igence:

BODILY
INTERPERSONAL LINGUISTIC CINAESTHETIC
MULTIPLE
NATURALISTIC . INELLTGENCES SPATIAL

LOGICAL
INTRAPERSONAL MATHEMATICAL MUSICAL

All learners possess these int,e”igences toa gr*eot,er‘ or lesser degr‘ee.
As teachers, we need to know and be able to identif-d them

because theﬂ will he|P us choose the best teoching and |eor*nin3
st,rategies for each child. What follows is an exP|anation of some

of these inte”igences.




Lear-ning st3|es

LOGICAL-MATHEMATICAL INTELLIGENCE/LEARNING STYLE

How to recosnise these learners:
Theﬁ are tgpica”g good at maths and Pr‘ob|em—so|vin9 skills, theg er]joH number and shqpe

Potterns, ask ‘whg’ and "how’ questions, reason things out and want to know ‘what's next'.

Ledrnins st.3|e1

These learners are interested in Prolo|em—so|vin9 and testing things and ideas.

HOW TO DEVELOP AND EXTEND YOUR GRADE Rs'
LOGICAL-MATHEMATICAL INTELLIGENCE

Let them solve numerical Pr‘ob|ems:

*  The problems should have a familiar social and environmental context.
* Use tactile shaPes for some learners and word Prolo|ems for others.

*  Use numerical |an9uage.

* Provide oPPor‘tunities for learners to hear stories invo|vin9 numerical word Prob|ems.
[}

Provide learners with oPPortunities for so|vin9 numerical word Prob|ems.

Other ideas:
Provide object,s to sort and c|assify, qugets to take apart or fix and mqgnets to P|°3 with.

Provide your learners with word Pr‘ob|ems, riddles and simP|e mgster‘ies to solve.

SPATIAL INTELLIGENCE/
LEARNING STYLE

How to recosnise these learners:

Theﬁ like to design and draw Pictures and
Posters, theﬂ use Pictures to he|P them
understand concePts, the3 erzjog Puzz|es and
mazes, and theﬂ like to or‘ganise ob\jects

ond areas.

Ledrnins st.3|e1
These learners learn best when theﬂ see

information. Theg have st,r‘ong visual imqginotions.
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HOW TO DEVELOP YOUR GRADE Rs'
SPATIAL INTELLIGENCE

*  Provide them with oPPortunities to visualise
and sketch what they see and hear.

* Include Painting in their |earnin9 exPeriences.

° Exp|ain new words with drowings, SASL
and Braille.

*  Have coloured Penci|s and paper in different

shapes, colours, textures and sizes.

e Use Pictures from mqgazines.

Other ideas:
Do lots of art, inc|uclin9 c|c13 work, drcwing and Painting with your learners. Provide them with

stqcking activities and a wide range of |ouzz|es and shape games.
KINESTHETIC INTELLIGENCE/LEARNING STYLE

How to recognise these learners:
Theﬁ handle objects ski|fu||3, have 3ood eHe‘hancl coordination, as well as fine and gross
motor skills. Theﬂ are active and enJ'og movement. Theﬂ also like tactile exPeriences that involve

touching, fee|ing and doing.

Learning st3|ei
These learners move about. Fr‘ee|3 when |ear‘ning. Theﬁ learn best, from hqndhng materials,

wr‘iting and dr‘awing.
HOW TO DEVELOP YOUR GRADE Rs' KINAESTHETIC INTELLIGENCE

Allow them to read stancling up, |3ing down or in whatever Position theg are most, comfortable.
Provide pens and Penci|s, as well as paper that has interesting textures and surfaces.
Let them do some Phgsiccﬂ exercise, designecl to relax them, before or after r‘eqding and

wr‘iting activities.

Other ideas:
P|03 active games like ‘Simon SQHSI, ‘Do this, do that' and Follow the leader’ [these are all

ames where one child or the teacher Per‘for‘ms an action and the rest of the class then has to
copy them). Give them str*etclwing exercises to do when they feel f\idgetﬁ. Let them do role PIQHS

and other forms of drama. Incorpor‘ate clancing and sporting activities into your clci|3 routine.

%



Lecrning st3|es

VERBAL-LINGUISTIC INTELLIGENCE/LEARNING STYLE

How to recognise these learners:
Theg love |an3uage - theﬁ Pretencl to ‘read’ and love to talk. The3 also like to tell and listen
to stories.

Learnins st3|e3
These learners learn best when concepts are exP|qinec| tothemina stor‘ﬂ -like format. The3 often
think out loud.

HOW TO DEVELOP YOUR GRADE Rs" VERBAL -LINGUISTIC INTELLIGENCES

Provide oPPortunities for sPeeches, role 'P|03, c|io|ogue, interactive games, writing, group work,

discussion, |istenin9 to taPes and reading.
INTRAPERSONAL INTELLIGENCE/LEARNING STYLE

How to recognise these learners:
Theg have good self -control (theﬁ can control their own emotions] and theg are comfortable

|oein9 alone.

Learnins st3|e3

These learners er)joH solitude, like thinking and are happﬁ to work alone.
HOW TO DEVELOP YOUR GRADE Rs' INTRAPERSONAL INTELLIGENCE

Provide activities that encourage them to think and use their imaginqtions. Teach them to value

the imPortqnce of time sPent q|one, thinking and dreqming.

Note:
Tt is sometimes necessary to draw intrqursonq| learners out, of themselves. Keep failure to

a minimum and use art, dance and music to Promote their emotional deve|opment.
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SONGS LIST

There are two theme-related songs for each theme. It is recommended that a new song be
introduced at the beginning of each. Sing the song dai|3 and add to the rePertoir‘e — choose

songs that are familiar to You and your learners.

Songs suggestecl in week|3 P|qns are suPPorted 53 r‘ecor‘cling available on the Resource DVD in
the Grade R Resource Kit, 2015. The songs are available in two formats: a version qccoquniecl
bﬂ singing and an instrumental version. If You are unfamiliar with the song, listen to version

accomponiec] bH singing. A|t.er~nqtive|3, use the instrumental version.

Have fun with the songs. Change the words, add verses and sing the songs in the |qn9que of

the learners.

The words for the songs follow.




I AM SPECTAL (SUNG TO FRERE JACQUES)

Tam sPecic|, Tam sPecic| ¢
If you look, Yyou will see ¢
Someone very sPecia|, someone very sPecicL

It is me, it is me! ¢
Tam sPeciaL Tam specia| ¥
If You look, You will see ¥

Someone very speciq|, someone very speciq|,
It is me, it is me! ¥

Learners Point to self.

Learners Point to eyes.
Learners Point to self.

Learners Point to self.

Learners Point to eyes.

Learners Point to self.

Note: Encour‘age all of the learners to sing the words and do the actions. Repeqt

the song a number of times until the learners start to become familiar with it.

ILIKE CARROTS, I LIKE PEAS

I like *carrots, I like peas
Tlike **Tsepo in with me!
2,3 4

Out You go and close the door!

I like *carrots, I like peas
T like **Carlain with me!

23 4
Out you go and close the door!

* Change the word ‘carrots’ to anﬁthing the learners say tl‘\eﬁ like.

** Change the name ‘Tshepol to |ear‘ner‘s' names.
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BALLOONS ARE RED

BG”OOHS are red,
l’.')Q”OOﬂS are l:>|ue,
bG”OOhS are Sr‘een

and 3e||ow too.

BG”OOHS are red,
balloons are blue,
l’.')Q”OOﬂS are gr‘een

and He”ow too.

WE LOVE OUR CLASSROOM
(SUNG TO HERE WE GO ROUND THE MULBERRY BUSH)

We |OV6 our CIQSSI"OOTT'I, Hes we dO
Yes, we dO
Yes, we dO
We |OV6 our CIQSSI"OOTT'I, Hes we dO

It,lS SUCh a hQPPH PIQCG.

LISTENING, READING, WRITING
(SUNG TO POLLY PUT THE KETTLE ON)

Listening, reading, writing
Spe”ing and counting
Listening, reading, writing

\A/e |ove SChOO”

Listening, reading, writing
SPe”inS and count,ing
Listening, r‘eacling, wr‘iting

We |ove SC|'100| I




HEAD, SHOULDERS, KNEES AND TOES

Head, shoulders, knees and toes,

Knees and toes.

Head, shoulders, knees and toes,
Knees and toes.

And eﬂes, c:nd edars, and mouth,

And nose.

Head, shou|der‘s, knees and toes,

Knees and toes.

Note: Divide the learners into two groups. One group

can sing while the other does the actions. Theﬂ can

then swap.

ITHAVE TWOEYES

I have two eyes to see with,

T have two feet to run,

I have two hands to wave with,
And anose, I haveJust one.

T have two ears to hear with,
And a heart that beats so true,

And one mouth to say: Tlove you.

¥ Learners point to eyes.

¥ Learners runonthe spot.
¥ Learners wave their hands.
¥ Learners touch their nose.

@ Learners put their hands over their ears.
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THIS IS THE WAY

This is the way we wash our clothes,
Wash our clothes, wash our clothes.

This is the way we wash our clothes,

SO eor‘|3 Mondas mor‘ning.

Thisis the way we iron our clothes,
Iron our clothes, iron our clothes.
This is the way we iron our clothes,

SO ear|3 Tuesdag morning.

This is the way we sweep the floor,
Sweep the floor, sweep the floor.
This is the way we sweep the floor
So ear|3 Wednesda-d morning.

This is the way we wash the Pots,
Wash the Pots, wash the Pots.
This is the way we wash the Pots,
So eor‘|3 ThursdaH morning.

This is the way we clean the house,
Clean the house, clean the house.
This is the way we clean the house,
So ear|3 Fr‘idag morning.

This is the way we bake our cakes,
Bake our cakes, bake our cakes.
This is the way we bake our cakes

So ear|3 Sqturdotj mor‘ning.

This is the way we go to church,
Go to church, 90 to church.
This is the way we go to church,
So eor‘|3 Sundca morning.

%

THIS IS THE WAY I GET DRESSED

This is the way I get dressed
I get, dressed, I get dressed
This is the way I get dressed

So ear‘|U in the morning.

First my socks and then my shoes
First my socks and then my shoes
This is the way that I get dressed

So eqr*|3 in the morning.

Then my vest, next my shirt
Then my vest, next my shirt
This is the way that I get dressed

So eqr-|3 in the morning.




FRIENDS (SUNG TO JESUS LOVES ME)

Tasha loves me

This I know,

She's my best, friend
She told me so.

Can you sing the best friend song?
Hold my hand
And sing <:||on9!

Yes, TOShQ |oves me!
Yes, TGShO |oves me!
Yes, TGShG |0V€S me!

Because she told me so.

Lebo loves me

This I know,

He's my best, friend
He told me so.

Can you sing the best friend song?
Hold my hand
And sin9 o|ong!

Yes, Lebo |oves me!
Yes, Lebo |oves me!
Yes, Lebo |OV6$ me!

Because he told me so.
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THE WINTER SONG
(SUNG TO THE FARMER'S IN THE DELL)

Winter's come c|ong,
Winter's come c:|on9.
The doﬂs are short, the nights are |on3.

Winter's come c|ong.

The winter air is cold,
The winter air is cold,
It freezes noses, ears, and toes.

The winter air is cold.

The winter skﬂ is grey,
The winter skﬂ is grey.
Put on your coat, your hat,, your 9|oves,

The winter skﬂ is grey.

ITHAVE A HOME
(SUNG TO IHAVE A BODY)

I have a home.
A very cosy home,
And I share it with my fami|3.

It has a bathroom,
A kitchen and a bedroom,

And we live here very happi|3.

I'M ALITTLE FIREFIGHTER
(SUNG TOI'M A LITTLE TEAPOT)

I'malittle Firefighter onthe go.
Here is my helmet, here is my hose.
When I see a fire, hear me shout.

Turn on the water and Put the fire out!

I'malittle f‘ir‘ef‘ishter‘ onthe go.
Hereis my helmet, here is my hose.
When I see a fire, hear me shout.

Turn on the water and Put the fire out!




LOOK LEFT, RIGHT
(SUNG TO ROW,ROW,ROW YOUR BOAT)

Look left, r‘ight and left again
Before You cross the street
Wait, for all the cars to clear

Make sure theg’r‘e nowher‘e near.

Look left, right and left agoin
Before You cross the street
Wait, for all the cars to clear

Make sure theg’re now|'\er‘e near.

MY FAMILY
(SUNG TO IHAVE A BODY)

T have a fami|3,
A very sPecia| Fami|3,
And theg go everawhere with me.

Andin my fqmi|3

T have daddy

And he goes ever‘ﬁwher‘e with me.
With a hug, hug here

Anda hug, hug there

A |oi3 cucld|3 hug evergwher‘e.

T have a Jraomi|3,
A very specia| fami|3,
And theﬁ go everawhere with me.

T have a fami|3,
A very sPecia| Fami|3,
And theg go everawhere with me.

Andin my fqmi|3
T have mommy

And she goes everﬂwher‘e with me.

With a kiss, kiss here

And a kiss, kiss there
A big sweet kiss evergwher‘e

T have a Jraomi|3,
A very specia| fami|3,
And theﬁ go ever‘awher‘e with me
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FOOD

(SUNG TO MY BONNIE LIES OVER

THE OCEAN)

Our baker bakes donuts and Postries
Our baker bakes cakes and cookies

Our baker bakes greot Pies and cuPcokes
He bakes them for You and for me.

Chorus

Yummg, so yummy

We dll like to go shop for food
Don't we?

Yummg, so yummy

We all like to go shop for food!

The butcher makes chicken sosaties
The butcher makes chops and Patties
The butcher makes beef and Pork sausage

He mokes tl'uem 'FOI" HOU and f‘OP me.
Chorus

The greengrocer sells fruit and veggies
Melons, bananas, medlies.
He also sells carrots and aPP|es

He se”s them 'FOT" HOU ancl 'FOI" me, 'FOI" me.

ChOPUS

THE SEASON SONG
(SUNG TO THE FARMER'S IN THE DELL)

Summer’s come o|on9,
Summer’s come q|on9.
The nights are short, the daas are |on9.

Summer"s come GIOHS.

The summer air is hot,
The summer air is hot,
It toasts noses, ears, and toes.

The summer air is hot..

Winter's come q|on9,
Winter’s come o|ong.
The cloﬁs are short, the nights are |on3.

Winter's come q|on9.

The winter air is cold,
The winter air is cold,
Tt freezes noses, ears, and toes.

The winter air is cold.




THE WHEELS ON THE BUS

The wheels on the bus go round and round
Round and round, round and round.

The wheels of the bus go round and round,
All ddﬂ |on3.

The wiPers on the bus go swish swish swish,
Swish swish swish, swish swish swish.
The wipers on the bus go swish swish swish,

Al daylong,

The hooter on the bus goes beep beep beeP
BeeP bee|o beep, |oee|o loeeP beep.

The hooter on the bus goes beep beep Ioeep,
Al day long.

TENLITTLE AEROPLANES

One little, two little, three little oeroP|ones
Four little, five little six little c:erop|anes
Seven little, eight little, nine little oer-olo|anes
Tenlittle oer‘op|anes f|3|ng hlgh'

Ten little, nine little, eight little aeroP|cnes
Seven little, six little, five little ceroplones
Four little, three little, two little cerop|c:nes
One little aer-olo|cne f|3in3 high!
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DOCTOR,DOCTOR

(SUNG TO TWINKLE, TWINKLE)

Doctor, doctor, I feelill
What is wrong? Do I need a I:)l"'7
T've afever, I'mso hot

Now my boclals full of sPot,s!

Do I need to go to bed?
Will the Pain go from my head?

Doctor, doctor, I feelill
What is wrong? Do I needa Pi”?
T've afever, I'm so hot

NOW mg bOdH,S fu” O'F SPOtS!

Do I need to go to bed?
Will the Pain go from my head?

Doctor, doctor, I feelill
What is wrons? DoIneeda Pi”?
T've afever, I'mso hot

Now my bodld's full of spots!

Doctor, doctor what do You 503?
Will this sickness go awaﬂ?

THE KIDS IN THE POOL
(SUNG TO THE WHEELS ON THE BUS)

The kids in the P°°| go sP|c|sh, sP|ash, sP|as|'1,
sP|qsh, sP|as|'1, sP|osh, sP|cs|'\, sP|osh, sP|ash
The kids in the Poo| go sp|qs|‘1, sP|qsh, sP|cs|1 all clag |on9.

The kids in the Poo| go kick, kick, kick,
Kick, kick, kick, kick, kick, kick,
The kids in the P°°| go kick, kick, kick all dca |ong.

The kids in the Poo| blow their bubbles,
Blow their bubbles, blow their bubbles,
The kids in the P°°| blow their bubbles all qu |on9.




THE ANIMALS WENT IN TWO BY TWO

The animals went in two bﬂ two, hurrah! hurrah!
The animals went in two bﬁ two,

The e|ePhant and the kangaroo

And theg all went into the ark,

For to get out, of the rain.

The animals went in three ba three, hurrah! hurrahl!
The animals went. in three 53 three,

The wasp, the ant and the bumble bee

And theg all went into the ark,

For to get out, of the rain.

The animals went in four b}j four, hurrah! hurrah!
The animals went, in four bH four,

The greot hiPPoPotamus stuck in the door

And theg all went into the ark,

For to get out, of the rain.

The animals went in five bH five, hurrah! hurrah!
The animals went, in five bH five,

Th93 warmed each other to keeP dlive

And theg all went into the ark,

For to get out, of the rain.

The animals went. in six ba six, hurrah! hurrah!
The animals went. in six 53 siX,

Th93 turned out, the monkeﬁ because of his tricks
And theg all went into the ark,

For to get out, of the rain.

The animals went in ten 53 ten, hurrah! hurrah!
The animals went in ten 53 ten,

If You want anymore we can sing it again.

And theg all went into the ark,

For to get out, of the rain.




FARMER MANDLA
(SUNG TO YANKEE DOODLE
WENT TO TOWN)

Farmer Mandla P|ant,ed seeds

Riding on atractor;

He P|ou3hed them in

Then watered them alittle bit later.

Chorus
Farmer Mandla keeP it up,
Farmer Mandla ... Vival (Shout Vivq!)

Grow our fruit and vegetob|es,

It he|Ps us to grow bigger.

Carrots, sPinach, tomatoes
Are grown in the summer
Our moms will cook them up for us,

COS veggies makes us stronger!
CI’\OI"US

Cobbage, turnips, asparagus
Grow in the cool of winter
Our moms turn them into soups for us,

COS SOUPS keeP us warmer!

ChOl‘US




OLD MACDONALD HAD A FARM

Old MacDonald had a farm, E-I-E-I-O.
And on his farm he had a cow, E-I-E-I-O.

With a moo-moo here and a moo-moo there
Here a moo there a moo,

Ever‘gwhere a Moo ~MOoo.

Old MacDonald had a farm, E-I-E-I-O.

Old MacDonald had a farm, E-I-E-I-O.
And on his farm he had a dog, E-I-E-I-O.
With a woof woof here and a woof woof there
Here a woof there a woof,

Ever‘ﬂwher‘e a WOO'F WOOf‘.

Old MacDonald had a farm, E-I-E-I-O.

Old MacDonald had a farm, E-I-E-I-O.
And on hIS fcr‘m he I’\Qd a horse, E’I’E 'I'O.

With a neigh neigh here and a neigh neigh there
Here a neigh there a neigh,

Everﬁwher‘e a neigh neigh.
Old MacDonald had a farm, E-I-E-I-O.




S 0”65

OUR EARTH

The Earth s ours to er‘mjog

For every little Sir‘l and bo&l

But we must a|waﬂs be aware

That all its beautg we must share
With all the children still to come
Who want to |cugh and P|03 and run
Around the trees and in the fields.

So we must. keep our P|anet free

From messy trash and debris

With air that's clean and fresh and clear
For dll to breathe from year to year

We must never ever abuse

Our sweet, Earth that is ours to use.

TYRANNOSAURUS REX
(SUNG TO MARY HAD A LITTLE LAMB)

Dinosaurs walked on Earth,
Walked on Earth, walked on Earth,
Dinosaurs walked on Earth,

A |on9, |on3 time ago.

T-Rex was the Dino King,
Dino king, Dino king,

T-Rex was Dino king

A |on8, |ong time ago.

T-Rex was six meters tall,

Six meters tall, six meters tall,
T-Rex was six meters tall,

A |on3, |on9 time ago.

FIVE LITTLE OWLS

Five little owls on a moonlit nisl’mt

Five little owls are quite a sight.

Five little owls are You keeping score?
One flew QWGH! And then there were four.
Four little owls hGPPH as can be.

One flew away then there were three.
Three little owls co”ins Who, Who

One flew away and that left two.

Two little owls having lots of fun.

One flew away and that left one.

One little owl we are almost done.

He flew away and that leaves none.

I'M ALITTLE TURTLE
(SUNG TOI'M A LITTLE TEAPQOT)

I'malittle turtle with a shell,

T have four |egs, a head, and tail,
When I Set so scared I want to hide,
I Pu” my |egs and head inside.




FIVE LITTLE MONKEYS

Five little monkegsjumping on the bed.
Ore fell of f and |oum|oed his head.

Mama called the doctor and the doctor said,

‘No more monkeﬂsJumPing on the bed!’

Four little monkeﬂsjumping on the bed.
Orne fell of f and bumped his head.

Mama called the doctor and the doctor said,

‘No more monkegsjumPing on the bed!’

Three little monkegs‘jumpins on the bed.
One fell of f and bumped her head.

Mama called the doctor and the doctor said,

‘No more monkeasjumping on the bed!’

Two little monkeﬁs‘jumping on the bed.
Orne fell of f and |oum|oed her head.

Mama called the doctor and the doctor said,

‘No more monkeﬂsJumPing on the bed!’

One little monkey\jumping on the bed.
She fell of f and bumPed her head.

Mama called the doctor and the doctor said,

‘No more monkegsjumPing on the bed!’

FIVE LITTLE ELEPHANTS BALANCING

One blue e|ePhont ba|qncing,

SteP 53 steP ona Piece of string,
Thought it was such a wonderful stunt,
That he called for another e|ePhant.

Two blue e|ep|'\ants bq|c|ncin9,

Step bU steP ona Piece of string,
Thought it was such a wonderful stunt,
That thes called for another e|ephcnt,.

Three blue e|e|:>honts baloncing,

Step bs step ona Piece of st.r'ing,
Thought it was such a wonderful stunt,
That theﬂ called for another e|e|ohont.

Four blue e|eP|'\ants ba|ancin3,

SteP 53 steP ona Piece of str‘ing,
Thought it was such a wonderful stunt,
That thes called for another e|ePhant.

Five blue e|ephqnts ba|c|ncin9,

Step bU steP ona Piece of string,
All of a sudden the Piece of string broke,
And down came all the e|ep|'\ant folk.



THE GAME SONG

School is over, time to P|°3
Time to PIQH, time to quﬂ
School is over, it.'s time to PlOU

Bogs and 3ir|s!

Hide and seek! Will you quﬁ?
Will You Pldt‘]’) Will You P|039

Skipping, Hopping, Catches too

Will Yyou P|c13?

CAN YOUKICK A SOCCER BALL
(SUNG TOMARY HAD A LITTLE LAMB)

Can you kick a soccer ball,
A soccer ball, a soccer ball?
Can you kick a soccer ball,

an HOU score a SOQI?

Can you dribble as you run,
As You run, as you run?
Can You dribble as You run,
Are You hoving fun?

JINGLE BELLS

Jin3|e be||s,Jin9|e bells,
Jin3|e all the way.

Oh, what fun it is to ride
In aone horse open s|ei9h.
Jin3|e loe||s,Jin3|e bells,
Jin9|e all the way.

Oh, what fun it is to ride

In aone horse open s|eigh.

%
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